CAUCE. Num. 25. MARTINEZ PINEIRO, Esther (Spain). Oral communicative competence in ...



ESTHER MARTINEZ PINEIRO

7.4. Achievement level and students’ profile
¢ Sex and age

A total of 92 boys and 99 girls participated in the study. The gen-
der was not taken into account to stratify the sample, though the ob-
tained random distribution corresponds to the distribution of the pop-
ulation.

The contrast test does not reveal significant differences between
men and women in the final punctuation of both trials, but it does in
the “pronunciation-intonation” dimension of the oral expression, in which
the women obtained better punctuations. As a reference of the results,
the mean obtained by both men and women in the two achievement
level tests and in the four oral expression dimensions, together with
the contrast statistic and the associated significance level, are presented
in Table XI.

Table XI. Mean values obtained by men and women
in the achievement level tests and in the assessment
of the expression four dimensions. Contrast statistic and significance
level values.

Achievement Level Test Oral Expression Test Dimensions
. . o Mean
Comprebension | Expression | Correctness | Pronunciation Gen Fluency
Men 3.5 10.05 1.87 2.17 2 2.01
Mean
Women 3.74 11.11 2.12 2,54 214 | 2.14
Mann-
Whitney’s U 4.074,5 4.026 3.093 3.629 4.225| 4.254
Twosided 0.17 0.17 0.07 001|037 | 041
Significance

Concerning age, as shown in Table XII, the fifteen years old
students reached higher punctuations in the oral expression tests
than the other students. Since the difference is significant (U = 113;
p = 0.00) if we compare with the older-than-sixteen students,
this leads us to think that the worst oral expression qualifications
are reached by those students who repeated some course during
their CSE.
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Table XII. Oral Expression Test Results. Mean and standard deviation
according to the students’ age.

N Mean Median
15 years old 76 11.55 5
16 years old 68 10.94 4.7
Older than 16 47 8.55 3.6

¢ Average Qualifications

The average qualification in foreign language obtained by the stu-
dents during the secondary education was also included in the students’
questionnaire. Kruskal Wallis Test showed significant differences among
students grouped according to this item. The average qualifications, the
number of students belonging to each group and the mean and stan-
dard deviation of their corresponding punctuations are presenting in
Table XIII for both the comprehension and expression tests.

Table XIII. Mean and standard deviation of the achievement level
test results according to the students’ average qualifications
in foreign language during the secondary education.

Comprebension Test |Expression Test (recoded)
Quzlz;fizz(iinﬁ OJ[‘V ;:tn:ee;ts Mean SD Mean SD
Good Enough (GE) 96 3.23 1.9 2.13 0.85
Good (G) 33 3.94 1.71 2.61 0.79
Very Good (VG) 40 3.93 1.70 2.73 0.96
Remarkable (R) 18 4.39 1.33 3.78 0.81

It can be observed that, in the oral expression test, those students
with the highest average qualification (R) got much better results than
the remainder. Nevertheless, the differences were slightly lower in the
oral comprehension test.

3 In the Spanish Educational System, qualifications are categorised in five levels.
Taking as a reference the maximum qualification (M) the possible categories is: Not
Enough (<50% M), Good Enough (50%M-60%M), Good (60%M-70%M), Very Good
(70%M-80%M), Remarkable (80%M-100%M).
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According to Mann-Whitney contrast test, while the comparison of
the results attained in the oral comprehension test by R students and
the remainder groups, revealed statistically significant differences only
with GE students (U = 551; p = 0.01), there were found 0.00 signifi-
cance level differences in the oral expression test in all cases. Besides,
in the oral expression test, there were also found differences between
E and VG students (p = 0.00).

e Parents Academic Level

The distribution of the results obtained by the students in both tests
was also analysed according to their parents’ academic level, taking into
account that, whereas most of them had completed the primary or sec-
ondary education (77%), only 17% had got a bachelor’s degree.

Those students, whose parents had a bachelor’s degree, proved to
have obtained significantly better results in the oral expression test
than the rest of the students (p=0.00 in all cases). The table XIV shows
the means and standard deviations attained in the test by the students
grouped according to their parents’ academic degree.

Table XIV. Means and standard deviations attained in the test
by the students grouped according to their parents’ academic degree.

Expression Test
Parents’ Academic Degree N Mean SD
< Primary 11 9.32 3.76
Primary 75 8.95 4.2
Secondary 70 10.8 4.81
Bachelor’s 33 13.95 4.02

e Extra Curricular Activities Development

The students’ questionnaire included seven items about the devel-
opment of extra curricular activities (ECA) related to OCC development.
In six out of their seven items, the most repeated answer regarding
the frequency of such activities was “never”, making it clear that
the percentage of four year secondary students that had studied in a
foreign country, interchanged with or taken lectures from English
speaking people or watched English language movies non translated
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to Spanish?, was very low. Within the bounds of this general low par-
ticipation level, the students from private urban schools revealed greater
partaking in such activities than those from public rural schools.

Taking the adding up of the responses given to the above men-
tioned questions, and by recoding the results to values ranging from 1
to 4, a new variable was calculated. Since none student achieved values
of this new variable greater than 3, the students were included in the
groups “none or very few activities”, “some activities”, or “enough acti-
vities” depending on whether the obtained value was respectively 1, 2,
or 3. The mean and standard deviation obtained in the oral expression
test by each group is shown in Table XV:

Table XV. Mean and standard deviation of the scorings obtained
in the oral expression test according to the frequency of ECA
related to OCC.

Expression Comprebension

ECA Frequency N Mean SD Mean SD
None or few 34 8.6 40.03 3.03 2.01
Some 144 10.82 4.54 3.69 1.78
Enough 13 13.3 6.7 4.38 1.33

Comparing the average scoring reached by the different groups in
the oral expression and comprehension tests respectively, there were
found statistically significant differences (p = 0.03, p = 0.01) between
the group of students that had more often taken part in OCC devel-
opment reinforcing ECA and the group of those that had never or al-
most never developed such activities.

7.5.  Students’ OCC conception

With the aim of approaching the students’ OCC conception, four-
teen items about this subject were included in the questionnaire. The
items were assertions to be scored from 1 to 4 according to the student’s
lower or higher agreement (1: none; 2: low; 3: medium; 4: high)®.

4 In Spain, foreign movies are, saving exceptions, translated to Spanish language.

> To make them easier the comparisons, students were considered to disagree
with a question when choosing 1 or 2 and to agree when choosing 3 or 4.
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Most of the students coincided conferring high scores to three import-
ant questions: the convenience of starting to learn foreign languages at
early ages, the need to provide the schools with adequate technological
resources, and the utilisation of the aforementioned resources by foreign
languages teachers. The global lower scoring was given to the next asser-
tion: “To us it is easier speaking and understanding French than English,
since French is more similar to Galician and Spanish languages”.

It was also gathered the students’ opinion about some other inter-
esting questions that made it clear their way of thinking and their be-
liefs about the study of a foreign language and the acquisition of an
adequate OCC in that language. From these questions, we would like
to emphasize in particular:

e It would be convenient composing groups of students depending
on their levels, with the possibility of moving up conforming
personal improvement.

While 58% of the sample presented medium (3) or high (4) levels
of agreement with this question, the remaining 42% were of the op-
posite opinion. Since this item, with a mean 2.59, was the second less
scored, it is apparent that the percentage of agreement was lower than
the one achieved on many other questions.

It is interesting to highlight that there were no significant differences
either between public and private school students or between those
with the best and the worst average qualifications in English Language.

¢ There should be no more than twenty students per English
language class

More than 75% of the polled students showed medium (3) or high
(4) levels of agreement with this assertion.

The number of students in the classrooms where the study was
carried out did not seemingly influence in the responses given to this
particular item (chi-square = 1.415; p = 0.49).

e Both the oral and written aspects of language should have
the same weight to decide the students’ marks

66% of the students agreed with this question, despite their own
marks in foreign language during secondary education or the results
they obtained in the tests of our study.
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e We don't strive too much to develop our OCC since,
when applying to University, you only have to pass a written
entrance examination

In this case, the percentage of agreement (3 or 4) was 67%. The
contrast test revealed significant differences (U = 2837; p = 0.03) be-
tween private and public school students, showing the former higher
levels of agreement than the latter.

¢ Regarding foreign languages, students should be, at the completion
of secondary education, better at oral activities than at reading
and writing

70% of the sample agreed with this assertion. As for the previous
question, there were significant differences (U = 2934; p = 0.04) be-
tween private and public school students.

Lastly, the students also appraised three possible strategies to reach
a good OCC. Namely: practising in small groups as part of the lessons,
practising with English speaking people as a non-academic activity,
and doing such activities as seeing English movies, listening to English
music, etc. The higher valuation was for the second option, with an
average scoring of 3.31.

7.6.  Teacher’s OCC conception

The averages of the 16 items to be assessed by the teachers ranged
from 2.63 to 3.88 points; correspondingly assigned to the item about
the importance of the oral as contrasted with the written, and to the
question about the size of the groups in the classrooms. Let's see in
more detail the results of the most relevant items.

e Number of students per classroom

Most teachers agreed on considering very important to have no
more than twenty pupils per classroom. Both the teachers of groups
ranging from 20 to 30 students and those that already taught to less
than twenty students gave the maximum scoring (4) to this item.
Though the difference with the other groups was not significant, there
were, curiously, the teachers of groups with more than 30 members
the ones who less importance conferred to this question, assigning it
a mean value of 3.78.
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e Oral competencies development as contrasted to written

The item stating “The main goal of foreign language teaching at
the end of compulsory education, should be the students to better do-
main the oral than the written communicative competence” attained
the lower average scoring (2.63) both in the group of less innovative
teachers and in the mixed group. The students had appraised more
positively this question, with an average scoring of 2.82.

e Groups of students depending on their levels

A high percentage of English language teachers do not disapprove
the grouping of students according to their level of competence. So,
83.8% said to agree with this question, with no significant differences
as a result of their innovation degree or their type of school. The av-
erage scoring for this item (3.23) was even higher than in the case of
the students (2.59).

e Age of starting to learn the oral dimension of a foreign language

The same as the students, the teachers showed a high level of
agreement with the sentence “Students have to start learning the oral
dimension of a foreign language at around the age of four or five”.
Whereas more than 76% of the sample completely agreed with this as-
sertion, only one teacher disagreed.

e Importance of the oral and the written in the evaluation

The teachers also made it clear their agreement to equally consider
the oral and written skills to determine the students’ marks —the aver-
age scoring for this item was 3.21-. Nevertheless, significant differences
(p = 0.01) were found between the group of less innovative teachers
(mean = 2.81) and the mixed group (mean = 3.44).

e Co-ordination among foreign languages teachers

Only 16% of the sample disagreed with the sentence “The co-ordi-
nation among foreign language teachers is important to improve the
process of learning”. On the other hand, more than 58% completely
agreed with the same assertion.

No significant differences were found considering the innovation
degree or the type of school. For this item, the teachers’ average score
(3.44) was slightly higher than the students’ (3.07).
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of comprehensive and expressive competences according to
open and flexible options.

b. Revising, for all educational cycles and stages, the current
foreign language evaluation trends, so that, during the whole
processes of teaching and learning, both teachers and parents
are conscious of the student progresses. This consciousness
would have to allow distinguishing both the oral and writ-
ten degrees of development, and the respective comprehen-
sive and expressive competences in foreign languages.

¢. Studying the possibilities that the educational system, the
families and the whole society can offer altogether to com-
plement in due form school activities with extra curricular
activities related to the realm of foreign languages appro-
priation.

d. Providing schools with adequate facilities so that foreign lan-
guages, as already happens with plastic arts, physical train-
ing or music, can be gained from experience.

4. The changes in foreign languages curricular approaches that
should be introduced in the educational system, demand a simul-
taneous reconsideration of the models and contents of foreign
language teachers’ initial and in-service training, in the several
professional itineraries linked to teaching both in infant and in
primary and,

5. Secondary schools.
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