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33- Phonology

The phonological characteristics of the teacher talk in our corpus
were similar to the ones reported in ESL research (Scarcella and Higa,
1982, p. 181; Enright, 1986, p. 133; Chaudron, 1988, p. 69): exagger-
ated intonation, a standard pronunciation and a slow rate of speech
(caused basically by the enormous amount of pauses due to the short
utterances). As for contractions, we found that the teachers used some
contractions (Fm, It's, Tve got, Isn't, Can't, Don't), and at the same time
they always avoided the following ones: We are, You are, You will.

4. INTERACTIONAL MODIFICATIONS

Among the discourse features isolated by ESL research, as being more
common in teacher talk, we found the following ones in our corpus:

4.1. Repetitions

An outstanding feature found in our corpus, was the use of repe-
titions. But before presenting the results found in our study, we think
it necessary to define what we understand by repetition. Casby (1986,
p. 130) establishes that an utterance is a repetition if it repeats all or
part of the model utterance and appears within no more than five suc-
ceeding utterances from the model. Nevertheless, we decided to restrict
this definition, as in the research carried out by Fernald and Morikawa
(1993, p. 642) and we only considered an utterance to be a repetition
if it occurred within no more than three ensuing utterances from the
model.

A datábase was created for each teacher where we specified if
each utterance was a repetition or not. And we also established the
type of repetition: RT (the teacher repeats something he has said), RP
(the teacher repeats something a pupil has said), and P (the teacher
paraphrases something he has said)3. Examples of the different types
of repetitions are:

3 Pica and Doughty (1985, p. 120) also consider paraphrasing as a type of rep-
etition when they talk about the speaker's semantic repetition of the contení of own
preceding utterance. They also provide the following example: "Do you share his feel-
ings?, Does anyone else agree with Gustavo".
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Teacher 5 repeats something he has said (RT):

Teacher: Quiet please! Quiet please! Quiet please!

Teacher 3 repeats something the pupils have said (RP):

Teacher: It's a cat. Very good. And... what's this?
Class: Bird (the pronunciation is not very good)
Teacher: It's a bird. Bird. Repeat, please. Bird.
Class: Bird

Teacher 1 paraphrases (P):

Teacher:... now I want you to cut out this page. Take your scis-
sors and cut out this part here. Follow the black line and cut it
in two. Yes. Follow the black line.

The total number of repetitions found in the transcriptions of each
group, as well as the type of repetition, are the ones presented in the
following table:

Table 2. Types of repetitions used by each teacher.

Group

1

2

3

4

5

Type of repetition

RT: 119
RP: 32
P: 4

RT: 44
RP: 29
P: 4

RT: 25
RP: 12
P: 0

RT: 41
RP: 13
P: 0

RT: 25
RP: 18
P: 0

Total

155

77

37

54

43

The next graph shows the percentages of the total number of ut-
terances that were considered to be repetitions.
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Group 2 Group 3 Group 4 Group S

Figure 2. Percentaje of repetiüons.

Our result.s show tliat repetitions are an important feature of the
teachers' talk when they try to make their input comprehensible, as was
pointed out by other previous studies carried out in second ¡anguage
acquisítion (Scarcella and Higa, 1981, p. 413: Kleifgen, 1985, p. 62;
Wesche and Ready, 1985, p. 105; Lightbown and Spada, 1993, p. 30)
and in an EFL situation (Péñate and Bazo, 2001, p. 281). However, our
research doesn't seem to prove that paraphrasing plays an important
role in the discourse of primary schoo! teachers when they are speaking
the foreign language. It may be that this feature is more frequently used
with older studenls as some previous studies seem to suggest, as, for
example, the one designed by Chiang and Duiihel (1992).

4.2. Questions

Questions are considered to be one of the most important ínterac-
tional modifications used by teachers when they want to attract the stu-
dents' attention and make sure the children understand what the teacher
is saying.

Previous research in ESL has found that teachers ask more ques-
tions when they speak to non-native speakers (Long, 1981, p. 150) and
tend to ask question-s that oblige students to display knowledge rather
than provide unknown información (Long and Sato, 1983, p. 268). Other
studies have also spotted a frequent use of rhetorical questions by the
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teachers (Wesche and Ready, 1985, p. 104) and comprehension checks
(Pica et al, 1987, p. 753).

Questions were also used by the five teachers of our study, as a
means to attract the pupils' attention and to make sure that the children
understood what the teacher was telling them. The total number of
questions used by the five teachers in the five lessons are:

Table 3- Types of questions used
by each teacher.

Display questions

Referential questions

Comprehension checks

Rhetorical questions

139

55
28

0

From the above results, the important role played by the display
questions to make the input comprehensible can be seen, that is to
communicate with the pupils. These questions have been criticized by
authors like Nunan (1988, p. 139), though more recently other writers
have stated that these questions are important tools in the classroom
to communicate with the pupils (Seedhouse, 1994, p. 318) as can be
seen in our study.

One of the things which distinguished referential questions from
display questions is that they were always asked to the whole group
of children and never to one child in particular. Most of the referen-
tial questions had as their main purpose to ask for a volunteer as, for
example, "Who wants to write parrot on the blackboard?". In other
cases the referential questions were rather greetings as in "How are you
today?" The comprehension questions were made by means of words
like, OK?, Understood?, Yes?, Right? And finally, it's quite obvious that
the rhetorical questions were not favoured by our five teachers.

4.3- Gestures

ESL research literature has paid little attention to the use of gestures
by the teacher while talking to the classroom. In some cases, some re-
searchers have just mentioned that teachers use visual aids like reallia,
flashcards, etc. And in very few cases, the researcher just mentions that
the teacher uses gestures while speaking. It seems that studies of teacher
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talk seem to assume that the only part of the teacher that is moving is
his or her mouth. So obviously we had to make our own taxonomy
or classification table for coding the functions of gestures in teacher
talk. This taxonomy was made taking into account the one pointed out
by Kellerman (1992, p. 243) and the gestures dictionary of Coll et al.
(1990). Gestures were identified from the videotapes and classified ac-
cording to the communicative function being expressed.

Table 4. Types of gestures used
by the five teachers.

Types of gestures

Personal identification

Place

Time

Affirmation / Negation

Amount

Appearance

Actions

Orders

Feelings

Greetings

Others

TOTAL

Total

76

93
1

31

23

7

35
44

14

0

5

329

There are several observations worth making about these results:

- There's only one gesture for Time because the teachers didn't
utter any more sentences about this topic. On the other hand,
the teachers did utter sentences which were greetings, but they
didn't accompany these greetings with gestures. The reason for
this is because all these sentences were well known by the
pupils.

- The personal identification gestures and the place gestures in-
tended only to control the interaction in the classroom, as itwas
quite obvious from the fact that the children understood what
the teacher was saying (ñames of children, very easy words, etc.).
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