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students experience along their Primary and Secondary Education periods.
We have used a reduced sample (319 students and 18 teachers), but it
gives us an interesting idea about what the situation is like.

The results obtained show that the strongest and most powerful
motivational strategies, among the controlled variables, according to the
students’ and teachers’ perception, are the following: 18) The use of
audiovisual resources and new technologies, 6) Group work, 12) Satis-
fying the students needs and interests, 10) Student participation in class,
5) Good grades and fulfilment of the student’s success expectations, 1)
Praises and rewards.

Our results also show that the weakest motivational strategies are
the following: 16) No participation; listening passively, 9) Working in-
dividually and 11) Using the L2 in class.

Most students feel that they are often or always motivated. They
admit that their interest, level of attention, effort, persistence and satis-
faction in the English class is good, but it is clear that their perception
on their motivational level decreases with time and along their secon-
dary school studies, as the mean scores illustrate: Primary (M = 3.87,
SD =1.02), 1% Stage of ESO (M =3.77, SD = .64), 2" Stage of ESO
(M =3.61, SD =.79) and Bachillerato (M = 3.42, SD = .72).

According to the T-Student values, statistically significant differences
have been found between the perception of Primary and ESO students,
and the ESO and Bachillerato groups in relation to following variables:

Working in pairs or groups, Negotiating curricular decisions, Acting
out with audience and Competing with others.

There is also statistical significance in the T-Student values assigned
to Global motivation between the 1% Stage of ESO and Bachillerato
(F=0.02; t=0.01, p <= 0.05). It means that the students degree of mo-
tivation varies considerably between the Phases compared.

The ESO students are more affected by scolds and feel a higher
degree of affection than the Primary school pupils. As regards to Class
Participation, our results show the opposite. That is, there are no signi-
ficant differences between the Primary level and the 2°¢ Stage of ESO:
both groups feel motivated when participating in class. Nevertheless, it
seems that participation is not so essential for the older students. Finally,
our results prove that the upper-secondary students feel more motivated
than the younger ones when working individually and autonomously.

We think that the implications of the results obtained in this study
are clear: teachers should promote and put into practice those motiva-
tional strategies which increase the students interest, attention and satis-
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faction within the English class and these are the items with the highest
mean scores. Nevertheless, there is one point which does not seem to
be very popular, but which is necessary for the students to reach a rea-
sonable communicative competence. That is: using English as much as
possible in class. If the students do not appreciate the importance of
that, teachers will have to instil it by showing its benefit in the short
and long term.
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Los ejercicios que suponen para mi un desafio intelectual y un reto para
mis capacidades me motivan.

Cuando consigo buenos resultados y buenas notas, y mis expectativas de
éxito se cumplen, aumenta mi motivacién y cuando me suspenden, no se
cumplen mis expectativas y me siento mas o menos fracasado, disminuye.
Cuando realizo cualquier actividad por parejas o en equipo y trabajo con
los demas de forma cooperativa aumenta mi motivacion.

Cuando participo en la negociacion de las decisiones curriculares, es
decir cuando el/la profesor/a da la opcién de elegir lo que estudiamos
en clase y el tipo de ejercicios que deseamos realizar, y lo acordamos
entre profesor y alumnos, cuando intervengo en el control y autorregu-
lacién de lo que hago me siento mds motivado/a.

Cuando participo en los procesos de autoevaluacion de mi trabajo y
cuando expreso mi opinién sobre las calificaciones que me merezco, me
siento mas motivado/a que si no participo.

Cuando trabajo individualmente o de forma auténoma me siento mis
motivado/a que cuando trabajo por equipos o por parejas.

Cuando intervengo en clase y participo me siento mds motivado/a que
cuando no participo v permanezco callado/a.

Cuando el/la profesor/a da la clase en la LE/L2 (e.g. inglés/francés) me
siento mas motivado/a que cuando la da en espafol.

Cuando la clase satisface mis necesidades e intereses, cuando el/la pro-
fesor/a demuestra la relevancia y la importancia de lo que hacemos en
clase me siento mis motivado.

Mis actuaciones ante un auditorio —ya sean mis companeros o el profe-
sor— me sirven de estimulo y aumentan mi motivacién.

Me gusta competir y aventajar a los demis y cuando realizo actividades
competitivas aumento mi grado de motivacién.

Aumenta mi motivacidon cuando se me informa con detalle sobre los
objetivos y contenidos que estudiamos en cada tarea.

Cuando no me preguntan en clase y no participo, sino que escucho pa-
sivamente lo que hace y dice el profesor y mis compaferos, me siento
mds a gusto, relajado y motivado.

Cuando no me dan las cosas hechas sino que me ponen en situacién de
que yo las descubra y saque mis conclusiones personales me siento mas
motivado.

Cuando el profesor usa medios audiovisuales y tecnologicos (Iiminas, fo-
tos, grabaciones, ordenador, internet, etc.) me motiva mis que cuando
da las clases unicamente con el libro de texto.
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