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of classroom work under the supervision of in-service teachers. Before
the reform of the present university study programmes in Spain this
period was left to the last term of the career. The philosophy behind
was that students, in doing so, could put into practice all they had
learnt during their studies. This idea, as has been mentioned in different
contributions to research work on teacher education (Vez and Montero,
1997), has been radically changed and teaching practice periods are
scheduled to take place all through the three years of study. With mi-
nor differences from university to another in the Spanish context, the
first period —in year one— is the shortest and it only takes twenty hours.
It is supposed to be a first contact with the school reality from a brand
new point of view —so the reality shock is produced just when you
still have the time to change your mind—. The second and third periods
have the same duration: one hundred and fifty hours, and they are
meant to be a gradual approach to the teaching activity following a
progression in three stages: observation, collaboration and finally teach-
ing. It depends on each student and each school tutor how far you go
through these steps (even if you go through all of them). That is be-
cause once at the school centre you are there on your own. You may
be lucky and get your school tutor to comment on your lessons, give
you advice, help you and, in general, monitor your performance and
development. But you may also be very unlucky and then either your
school tutor can take advantage of your presence through enjoying
some free time in the staff room or you will spend six long weeks like
one more piece of furniture in the classroom.

It is quite complicated to find a way out of this unpredictable sit-
uation. Everybody is doing his/her best, but due to the lack of schools
accepting university students for practice and the lack of enthusiasm
from the tutor to work in collaboration with them, the whole system
is far from being ideal and efficient.

Teaching practice should be a very good opportunity to try to ex-
periment and put into practice the full range of theories you have learnt.
Instead, in most cases, it becomes an opportunity to use those prescrip-
tions you have been accumulating and to get familiar with a textbook.

School tutors claim that there is no reward for their collaboration
(either an extra amount of money or professional promotion or whatever)
and for the time they waste in preparing, planning, commenting, analysing,
etc. with student teachers in practice. This is also one of the reasons
why you do not see many team-teaching experiences alongside these
periods.
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On the university side, things are not much better. University teach-
ers have to go on with the rest of their daily lessons and research work
so they cannot afford visiting their students in the schools (here and
there) to provide some kind of monitoring.

Without any other way of assessing the performance of student
teachers in practice, a final written report determines the marks which
you are given and, as far as students are concerned, it does not matter
very much what you think you have been doing or have learnt.

5. Summing up

Most of the things we learn along the three years of our initial
teacher education programme at University are aimed at three basic tar-
gets (something which should be taken into account during the compul-
sory practice period): how to plan, how to improvise and how to work
in a collaborative way. In the real world, each class (in fact each pupiD)
has different needs, different expectations, different learning rhythms. ..
Textbooks are written for an average pupil so they cover in fact no-
body’s needs. Planning is what will set the teacher free from the text-
book and what will ensure adequate lessons being delivered for the
class. But despite the accuracy of the plan teaching is not a pure and
exact science. We have to deal with human beings who react somehow
when they learn. It is not like pressing a button... We must bear in
mind that continuous readjustments will be needed and sometimes drastic
changes. That is why the ability of improvising is not only useful but
indeed essential. It is obvious at this point (as it was mentioned before)
what the benefits of team working are.

But given the hypothetical fact that all is perfect in our initial
teacher-education period, it becomes extremely difficult to believe that
we can learn in three years everything we are expected to manage and
understand at school level. But, of course, we might still improve...
Most of the possibilities are in our hands. It is not only practice what
makes things perfect; it is thinking and reflection-on-practice what
makes the real difference.

I am one of the few members of the first promotion who finished
studies under the new reformed study plans and considered myself
equipped with the wide range of skills, tools and pedagogical knowl-
edge which I need for becoming a primary school teacher. Sadly enough,
social recognition of our vocation and professional role as teachers is
still far away, as I imagine it is in other countries of Europe. Never-

290

CAUCE. Num. 25. GARCIA DOVAL, Fatima and SANCHEZ RIAL, Montserrat (Spain). EFL ...

= = Centro Virtual Cervantes



EFL INITIAL TEACHER EDUCATION FOR PRIMARY AND SECONDARY SCHOOL IN SPAIN

theless, I am rather optimistic and still hope our professional future will
be a very bright one. In fact, I became a primary school teacher with
a civil servant status, a couple of years ago.

B) BECOMING A SECONDARY ScHOOL TEACHER

Introduction

Galician academic studies at University are going through a stage
of change and reform. Despite this necessary new curricular organiza-
tion there are still the remnants of old academic plans.

The following lines try to give an approximate idea of the structural
organization of University study plans in the autonomous community
of Galicia since the personal perspective of a former student of English
Philology who wanted to become a secondary school teacher of Eng-
lish as a foreign language.

1. Getting a BA Degree in English Philology

After having passed entrance examinations for University, a few
years ago, I decided to enrol for English Philology, knowing that its
main concern is expressed in its focus on studying the development of
English language from different views such as its history and evolution,
phonetic aspects, grammar, etc. as well as on an accurate study of Eng-
lish and American literature.

The whole academic process to obtain a degree in English Philology
takes five years. Throughout this long period, students are supposed to
familiarise themselves with the necessary scientific contents on the side
of language and literature for becoming a Secondary School teacher.

The general arrangement of subjects per academic year is established
(before the current reform of the study plans) in the following way:

First year

Five common-core subjects:

Spanish Language I.
Spanish Literature I.
Latin 1.

Spanish History L
English Language I.
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The contents of these common-core subjects have to do with, in
the case of Spanish Language I, an analysis of the main linguistic, gram-
matical, syntactical aspects of that language. The total number of hours
in which this subject is taught, is three per week.

Spanish Literature I comprises the period of Romanticism, Realism,
Naturalism, the Generation of 1927 and 1898 (famous literary movements).
The contents of this subject are explained by the lecturer, presenting
to the students a theoretical view and interpretation of writers and their
plays. The relation theory-practice is not very balanced, due to an ex-
cessively broad and onerous academic programme and the necessity to
finish it before the year ends. For this reason the time for practice is
so reduced. Although this is a relevant problem, students have the chance
to show the depth of their knowledge in commenting on texts taken
from literary plays.

Latin I consists of translating the famous texts of this classical pe-
riod into Spanish. At the same time a wide approach to the history of
Rome is used. The total of hours per week is three. This subject is es-
pecially based on practical exercise.

Spanish History I provides a general view of our history throughout
different stages up to nowadays. Students are obliged to memorise a
lot of facts, dates, etc. in order to show what they have learnt in a fi-
nal exam in June.

Finally, in this first academic year, it is very pleasing for students
to attend the English Language class. The structure of this subject is
quite different to the other ones. It is established that English Language
I must be organised in two parts. On one hand, we have the part in
which students are taught by a native or non-native lecturer the main
grammatical aspects of the English language, receiving explanations and
doing practical exercises. Students may participate in creating a good
learning atmosphere.

On the other hand, in the second part of the subject being taught
by another lecturer, this time a native speaker, the main aim is to prac-
tice the spoken language and to acquire a level of fluency both in
writing and speaking.

Second year

Five common-core subjects:

— Spanish Language II.
— Spanish Literature II.
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— Latin I
~ History of Philosophy.
~ English Language II.

The layout of the second academic year is very similar to that of
the first year. The distribution of hours is the same, the contents are
arranged in the same way: a theoretical and a separate practical part.

English Language II deals with more complex grammatical aspects,
combining theory with practice. Besides, there are two hours per week
to get into contact with real and spoken English. Students may also feel
encouraged to take the corresponding examination at the end of the
year, if they so wish.

Third year

Five common-core subjects:

Spanish Literature IlI.

Linguistics and Literary Criticism.
English Phonetics (English Language IV).
English Language III.

English Literature I.

I

I

[

As we can see, this third year represents a small change with regard
to the first and second years. Subjects related to this foreign language
take the lead and help to establish a more coherent framework. As a
result, there is an increase of hours per week reserved for the learn-
ing of English. It is important to mention the opportunity of attending
the language laboratory offered to students in order to improve their
foreign language skills.

Fourth year

Four common-core subjects:

— English Language V.

— English Literature II.

— American Literature 1.

— History of the English Language (Old English).
Optional subjects:

— German, French, Danish and Analysis of Literary Texts (stu-
dents must choose one).
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It is a noteworthy fact that the nearer we come to the end of stud-
ies, the more important subjects related to English language and liter-
ature become. Furthermore, the level of complexity tends to be higher.

This stage provides a thorough knowledge, although theory keeps
on carrying a major emphasis. However, subjects like History of the
English Language (Old English), English Language and all of the op-
tional subjects have a more practical approach.

Fifth year

Four common-core subjects:

English Language VI.
English Literature II1.
American Literature II.
Middle English.

Optional subjects:

— German, French, Danish, Analysis of Old Literary Texts (stu-
dents must choose one of them).

In this last year, subjects are again exclusively about English language
and literature.

2. Critical view

After having had a look at the curricular organisation of my Univer-
sity studies with the aim of obtaining a BA in English Philology at the
University of Santiago de Compostela, it is time to analyse the positive
and negative aspects, taking into account that the academic pattern de-
scribed —as was already mentioned before— is already under revision in
the recent process of reform that has taken place for these studies.

From a curricular point of view the improvement of the educational
system implies offering a more coherent curricular framework that does
not have such breaks between the different academic years. It would
be advisable to set up a coherent structure in order to be able to achieve
an overall improvement of the quality of the teaching.

First of all, University studies in Galicia —as is the currently preferred
approach in the rest of the Spanish Universities— are mainly concerned
with theoretical knowledge, and there is an extreme lack of practical
experiences that would offer students a more specialised professional
training and prepare them in a way that they may acquire intellectual
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knowledge and skills helping them to face the reality of the contem-
porary world at school. Because of this, there is a great disconnection
between what one learns or studies at University and what one needs
to know for becoming a secondary teacher.

There is also a lot of subjects, mainly in the first two years, which
have nothing to do with the studies one has chosen. What is more, they
are compulsory during our secondary school education and we already
have quite a substantial background in them.

Another question to be discussed would be the lack of professional,
pedagogical training throughout the whole period. A prospective sec-
ondary school teacher needs to master different methodological strate-
gies in order to adjust the acquired knowledge to the diversity of stu-
dents in mixed-ability groups. Therefore the adoption of an open, flexible
curriculum is essential for dealing with diversity.

3. The Postgraduate “Pedagogical Aptitude Course” (CAP)

Once the student has finished his/her academic studies, he/she must
enrol for the CAP (Curso de Aptitud Pedagogica) if he/she wants to be-
come a secondary school teacher.

The main objective of this course is to provide basic psycho-peda-
gogical and didactic information assumed to represent the substantial
pedagogical knowledge for becoming a secondary school teacher. Besi-
des, this course intends to provoke a reflection on the most important
themes and problems of teaching.

The course consists of two phases. The first phase is structured in
four seminars concerning social, psychological, curricular and didactic
aspects. They are:

s Theory and Sociology of Education. The aims of this seminar are,
among others, to analyse theoretically and comprehensively the
institutional and social reality of the Galician educational system;
to promote positive attitudes in order to make possible the de-
velopment of the required competencies for becoming teachers.
This seminar lasts twelve hours.

e Psychological Bases of Educational Intervention. The educational
horizon in this seminar is to foster the autonomy of students not
only with respect to cognitive and intellectual aspects, but also
regarding their social and moral development. So, by learning
about all these issues, we must bear in mind that the various as-
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