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Maria Edgeworth (1767-1849), who's very well-known for her children's
stories and for her novéis of Irish life. As one of the aims of learning
a foreign language (at least in theory) was to be able to speak it the
authors also used to include various plays in the practice books in an
attempt to give a living example of oral English. They argued that the
plays reproduced the oral language in all its registers and varieties es-
pecially what was usually called "familiar or colloquial" language. This
was impossible to find in classical authors or grammars. They were very
fond of Restoration comedies, which mirrored the manners of the day
and in which the main ingredients were intrigue and love. Together
with famous authors such as Sheridan, Scott, Congreve, Goldsmith or
Fielding there appeared some minor authors, whose work is no longer
known at present but who were very popular in 19th century English
language learning practice books. Among them there is a group of
actors and actresses who also wrote comedies. Their ñames and their
plays appeared in the language learning materials of those days, for
example:

Mrs. Cowley's Belle's Stratagem, Bold Stroke for a Husband.
Mrs. Dorothy Jordan's24 Spoiled Child.
Mrs. Elizabeth Inchbald's Child of Nature, Everyone has his fault,

Love's Vows, Midnight Hour, Mogul Tale, Wedding Day. Wives as they were.
Mrs. C. Kemble's Personation.
Mrs. Mitford's Julián 's Rienzi.
Mrs. Centlivre's Bold Stroke for a Wife, Busy Body, Wonder.
John O'keefe's Agreeable surprise, Castle of Andalusia, Farmer,

Highland Reel, Modern Arinques, Peeping Tom of Coventry, Poor Soldier,
Prisoner at large, Son-in- law, Sprigs of Laurel, Wild Oats, Young Quaker.

J.H. Payne's Ali Pacha, Lancers, Love in Humble Life, Therese.
Charles Mackin's The Man of the World, Love á la Mode.
Thomas Holcroft's The Road to Ruin, Tale of Mystery.

Other authors who were not actors but wrote plays which were
used as English language learning materials were:

Isaac Bickerstaff's Love in a Village, The Hypocrite, The School for
Fathers.

Charles Dibdin's Banks of the Hudson, Don Giovanni, Lady of the
Lake, Man and Marquis, Paul Jones, Ruffian Boy, Sixes of the Devil's in
the Dice, Two Gregories, Under the Rose.

24 She was a famous actress, and William IV's mistress, who bore him ten
children.

270



THE TEACHING OF FOREIGN LANGUAGF.S IN EUROPE: A HISTORICAL PERSPECTIVF....

Thomas Morton's Children in the Wood, Education, Invincible, Me-
thinks Isee my Father, My Husband's Ghost, Secrets worth Knowing, School
of Reform, Slave, Speed the Plough.

Arthur Murphy's Three Weeks after Marriage, The Way to Keep Him.

Other plays usually selected for students of English as a foreign
language were:

Caroline Boaden's William Thompson (a farce in two acts).
Southern's Isabella (a tragedy in five acts).
Maturin's Bertram (a tragedy in five acts).
Sheridan's The Hunchback (a play in five acts).
S. Penley's The Sleeping Draught (a farce in two acts).
Townley's Hígh Life below the Stairs (a farce in two acts).

As regareis well-known authors I'd like to mention Oliver Gold-
smith, whose Vicar of Wakefield was very popular among teachers
of English as a foreign language. This novel was adopted in many
19th century Spanish schools. It was used as complementary material
for reading and translation purposes. Nevertheless, I was able to spot
an instance in which it was used as the only English textbook in the
Commerce School in Corunna in the academic course 1859-186025.
This choice of materials (for the teaching of English as a foreign
language) was also common in other European countries such as
Belgium:

As regards the choice of authors [...] we can mention Thomas
Campbell, Sheridan, Walter Scott, Joseph Addison, Maria Edgeworth and
especially Oliver Goldsmith's The Vicar of Wakefield [.. .]26.

In an attempt to introduce students to European cultural and histo-
rie events the authors also included passages related to European his-
tory, in this case, Spanish and English history. For example, some historical
passages included by H. Me Veigh (1857) were:

Execution of Mary Stuart p. 103
Abdícatíon of Charles V p. 108
Death of Charles V. p. 112
Capture of Dumbarton Castle p. 115
Battle ofHastings p. 117

25 Vid. Memoria acerca del estado de la enseñanza en el Distrito Universitario de
Santiago y Anuario del curso 1859-1860.

26 Vid. Maréchal (1972, pp. 78-79) (translated by Viña Rouco, 2000).
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Foray of the Spanish knights p. 142
First Landing of Columbus p. 157

The Siege of Zaragoza p. 181

González Bermúdez (1890? 1900?) included in his English course
book Fairhill the following historical passages:

Trafalgar; Royal Weddings; The Spanish Armada; Mary, Queen of
Scotland; Elizabeth, Queen of England; Richard the Lion-Hearted in Holy
Land; Nelson's loss of his arni; etc.

All these texts are long and authentic, that is to say, they haven't
been simplified or graded for learners of a foreign language. This seems
to corrobórate the fact that they were not used for presentation pur-
poses but to check the understanding of the vocabulary and the gram-
matical rules by applying translation techniques. Many of these passages
tried to incúlcate patriotic ideáis in young people, this kind of topic in
a textbook may appear unfamiliar or rather outlandish to the modern
reader:

TRAFALGAR

Soon after daylight Nelson carne upon deck. The 21st. of October
was a festival in his family, because on that day his únele, Captain Suck-
ing, in the Dreadnought, with two other line-of-battle ships, had beaten
off a French squadron of four sails and three frigates. Nelson, with that
sort of superstition from which few persons are entirely exempt, had
more than once expressed his persuasión that this was to be the day
of his battle also [...] "May the great God, whom I worship, grant to
my country, and for the benefit of Europe in general, a great and glo-
rious victory; and may no misconduct in any one tarnish itü And may
humanity after victory be the predominant feature in the British fleet!
For myself individually I commit my life to Him that made me; and may
His blessing alight on my endeavors for serving my country faithfully!
To Him I resign myself, and the just cause which is entrusted to me to
defend. Amen, Amen, Amen"27.

As regards the third basic component of a historical study, that is
to say, the methodological one the controversy between inductive and
deductive approaches continúes: the Grammar-Translation Method, which
became well established in the 19th century is going to be challenged
by the Reform Movement, which gave rise to the Direct Methodology,

27 Vid. González Bermúdez (1890? 1900?, p. 12).
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at the end of that century. This Movement, which started with the pub-
lication of Viétor's pamphlet Der Sprachunterricht muss umkehren! (Lan-
guage Teaching must start afreshf), was based on three fundamental
principies: the primacy of speech, the presentation of new material by
means of a connected text, and the total adherence to an oral methodo-
logy in the foreign language classroom. They totally rejected the Grammar-
Translation methodology, especially the absurd model sentences produced
ad hoc with the only purpose to present a certain structure. Charles F.
Kroech (1887, p. 170) refers to this methodology in the following way:

When Latin ceased to be a living tongue, some schoolmaster [...]
conceived the unlucky idea that the proper way to learn Latin was by
studying those excellent books of reference, the grammar and the dic-
tionary. In proportion as boys learnt less and less Latin, more and more
importance was attached to the study of grammar. [...] The same method
naturally carne to be applied to modern languages, for it required a
minimum of talent and exertion on the part of the teacher.

As I already pointed out, supporters of the Direct Method especially
ridiculed the exemplification of grammatical rules by means of absurd,
disconnected sentences:

Now we come to the content of the sentences! "It almost looks",
Günther remarks, "as if someone took a wicked delight in collecting
together all the most heterogeneous scribbles he could find, mixing
them in with the most trite and vapid bits and pieces of information,
and flinging the whole lot together without rhyme or reason (and often,
one might add, having a great many grammatical mistakes). But these
sentences have not actually been written and published as funny stories
and carnival jokes, they are meant to be studied and worked through
seriously week-in and week-out for years, wasting the time and mental
energy of everyone in the class28.

Krashen and Terrel (1983, p. 11) remark that Spain has always
favoured formal and deductive methods as opposed to active and in-
ductive methodology. This is the reason why during the 19th and great
part of the 20th Century the only methods that became popular in this
country were those which didn't contradict the basic tenets of formal,
deductive methodology. Therefore, certain authors such as: Jacotot, Ha-
milton, Robertson, Ahn, Ollendorf, Otto, etc. became well-known and
their manuals were adopted as textbooks both in prívate and public
schools. On the other hand, those active, inductive methods that favoured

Vid. Wilhelm Viétor (1882), Der Sprachunterricht muss umkehren!
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the oral monolingual principie didn't prosper in this country: methods
such as those devised by Claude Marcel, Francois Gouin, Paul Passy,
Henness, Sauveur and others were never adopted as textbooks.

Nevertheless, I was able to spot a Spanish Reform Movement in edu-
cation (La Institución Libre de Enseñanza or the Free School), which started
at the end of the 19th Century and also influenced the teaching of modern
languages. Like the Germán Reform Movement, the Institución Libre de
Enseñanza (Free School) adopted an active, oral methodology in the
teaching of modern foreign languages but they became popular only
among the cultural élite. Francisco Giner de los Ríos was the founder of
this innovative pedagogic Institution. In the second half of the 19th cen-
tury there was, among thinking men in Spain, a certain attitude to Ufe
and education of which Giner was the chief representative. This philo-
sophical trend was called Krausism as its main tenets were founded upon
Krause's philosophy. The movement spread more widely in Spain than
in any other country. It is hardly an exaggeration to say that the things
in modern Spain, which a stranger can most approve and admire, are
due to the precept and example of this Free School. In the first half of
the 20th century, the influence of this little group of thinkers and teachers
extended over the whole of Spain. Francisco Giner tried to introduce
English methods into Spanish schools. In 1876 Giner and several others
had been deprived of their professorships because of their heterodox
opinions. The Spanish government, seeing that the English system was
opposed to the principie of authority and all the medieval ideas in which
they still believed, did their best to put obstruction in its way. This group
of intellectuals was bent on the creation of a Free School (Institución
Libre de Enseñanza). From the very beginning, the Institution was free
from the inspection and control of both the Government and the Church,
therefore it was incredibly prosperous in all fields of study, among them
foreign languages. Giner insisted that his pupils should travel. Among
those who became intimately acquainted with English language and culture
were Riaño, Cossío and Castillejo, who became an exile in England after
the Spanish Civil War. Exchange of students and understanding of other
languages and cultures has always been the main point in the Free School
doctrine. With this aim in mind they also founded what is known as the
Junta para Ampliación de Estudios (the Board for the Completion or
Widening of Studies). Spanish students went about Europe and America
and saw how things were done in foreign universities.

Probably Castillejo was the most representative figure of modern
Spain. He was the Director of the Board for the Completion or Widen-
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ing of Studies or the Junta (the precursor of our modern Sócrates or
Erasmus programs). His fluency in all European languages was aston-
ishing and it might be said of him that he was more interested in the
method of teaching than the subject itself. At the beginning of the 20th

century the Spanish Universities published few books, and they rarely
sent their students abroad. The Junta has been the first body in Spain
to look after its students in any way.

The basic ideáis of the Free School (Institución Libre de Enseñanza)
were the ideáis of a free, experimental, innovative and creative teach-
ing, therefore, they favoured the Direct Methodology in the teaching
and learning of foreign languages.

Even though, Castillejo worked hard for the Junta, he also had other
innovative projects such as the Escuela Internacional Española (Inter-
national Spanish School) (1928). Within his European perspective, Casti-
llejo always felt the need for international education and foreign language
learning in Spain. The International Spanish SchooP9 carne to be one
of the most interesting educational enterprises in Europe. Castillejo pro-
posed the introduction of foreign languages in kindergarten. The con-
servative forces were against this introduction at such an early age.

The adherence to Direct Methodology in this school was complete.
The foreign language teachers were native speakers and they only used
the target language in their classes. The L2 was learnt through the in-
sistent everyday use in all the activities the child engaged in. They used
toys, pictures, flashcards, photos, engravings, illustrated magazines and
books and all kinds of intuitive materials they could lay hands on. The
foreign language teachers did everything that lay in their power to make
the children associate directly the foreign word and the corresponding
object or action. In this way they complied with the main tenets of the
International Phonetic Association and the Direct Method: the primacy
of speech, the direct association of the object and its foreign equivalent
(no translation), the key role of the connected text and the absolute
priority of an oral methodology in the foreign language classroom. The
teacher was expected to speak the foreign language as the normal
means of classroom communication30.

29 Vid. The Multilingual Association. The International Spanish School. Report and
Syllabuses. Madrid, 1931.

30 This rule was strictly observed in the International School. Castillejo fired a
French teacher because she spoke Spanish in the French class (according to a letter
written by Castillejo to Pedro González Bueno, 09-12-1932).
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