CAUCE. Num. 25. GADUSOVA, Zdenka and HARTANSKA, Jana (Slovakia). Teaching English in ...



ZDENKA GADUSOVA AND JANA HARTANSKA

— Final exams:

The final assessment of students FL competence depends on the
aforementioned aims and curricula. Practically it means that some students
just pass a regular exam at the end of the semester and get a credit.
The other group of students, usually having more than two semesters
of FL, can choose the possibility to pass the so called Basic State Lan-
guage Exam or the so called Specific State Language Exam (f they
had ESP predominantly). At faculties of economics, social and political
sciences, humanities and law they have to pass a state exam in a for-
eign language as a compulsory part of their diploma course.

4.2. Training translators and interpreters

The training of translators and interpreters in Slovakia has had over
a 30-year long tradition. Until recently translatology and interpretation
as a special field of study were taught only at the Faculty of Arts, Co-
menius University in Bratislava. At present the training of translators is
offered by the faculties of humanities at three more Slovak Universi-
ties (in Nitra, Banskd Bystrica and Prekov) and is overcoming several
changes influenced by the prospects of Slovakia becoming a EU mem-
ber state and by the gradually increasing economic and cultural co-op-
eration with other European countries. First of all it is the change of
the dominant position of Russian translations by English ones in com-
parison with the years before 1989. The next change concerns the type
of translation: the dominant position of literary translations has been
replaced by technical translations. It is impossible for translators to
translate any technical texts, thus they have started to specialize in a
few out of a wide range of different professional fields. Then, there is
a much higher demand for skilled interpreters than before. The major
criterion is the professional quality of graduates of translation and in-
terpreting courses, who have to meet the high expectations of the EU
labour market and be competitive there.

The variety of types of courses has been diversified: the traditional
five-year MA study in its full time and part-time forms is not the only
possible one, new training courses have been designed and developed:
a special three-year study course of translatology within the five-year
MA study course of teacher training, a special two-year postgraduate
translation course aimed at the translation of technical texts within life-
long learning as well as other alternative forms of translator training
(e.g. Summer schools of translation, studios of literary translation, etc.).
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4.3. State of the Art in teacher training
43.1. Pre-service training

In 1989 there were only two faculties (the Faculty of Arts at Comenius
University in Bratislava and at P. J. Safarik University in Pretov) which
trained teachers of English. In the early 90s six more faculties of arts
were either newly established or re-established. At the turn of the cen-
tury a following four new teacher training faculties were set up. This
means there are currently 12 teacher training faculties in Slovakia where
teachers of English are trained.

The increased number of these institutions is a result of the earlier
lack of qualified teachers of foreign languages at all school levels. This
deficiency was also the reason why the traditional foreign language
teacher training courses were diversified and restructured. By traditional
foreign language teacher training at faculties of arts we understand under-
graduate five-year two-subject MA courses. These were almost exclusively
courses for full-time students. An urgent social need for qualified FL
teachers was one of the incentives for the introduction of a new type
of part-time courses —so called “requalifying/retraining” courses— for al-
ready qualified teachers of other subjects who spoke modern European
languages but were not qualified to teach them. The courses were de-
signed as single subject courses which lasted three years. Their content
was similar to the full-time course curricula and syllabi, though they
were slightly more intensive and part of them was transferred to individual
self-study. As all the participants of the courses were already teachers
from schools who wanted to keep on their professional careers, high
motivation, strong will and devotion to study were natural for them.
The existence of these courses was, however, limited by language pro-
ficiency and willingness of in-service teachers to be re-qualified on the
one hand, and by the period of time the market became saturated by
new qualified language teachers on the other hand. This is the reason
why the retraining courses were in operation “only” for about 5-7 years
in the first half of the nineties.

4.3.1.1. Case study: Fast Track

The other way to meet the market needs was to offer full-time teacher
training courses in modern European languages to young secondary
school graduates which would last less than five years. This intention was
put into practice with the assistance of the EU within the PHARE programme

245

CAUCE. Num. 25. GADUSOVA, Zdenka and HARTANSKA, Jana (Slovakia). Teaching English in ...
-~

= = Centro Virtual Cervantes



ZDENKA GADUSOVA AND JANA HARTANSKA

called Renewal of the Educational System, subprogram II. B Teaching and
Learning Foreign Languages in the years 1992-1997. The original project
was designed as a three-year study programme but due to its incompat-
ibility with Slovak legislation its extension into a four-year single subject
study programme was inevitable. The project started at the Faculties of
Education in Bratislava and Nitra with the largest number of students and
languages covered. Later on, these faculties acted as pivotal institutions
in the project. Among the basic sub-project IL.b objectives were:

— to train ca. 1.500 qualified FL teachers for primary and secondary
schools,

— to design a four-year intensive single honour degree FL teacher
training programme,

— to develop an adequate instrument for educational process moni-
toring, resulting in feedback information on the gradual increased
efficiency of students’ training for their future professional career,

— to focus on the achievement of communicative competence and
the performance of students in respective languages with active
assistance from native speaking teachers,

— to strengthen the methodological element in FL teacher training
and allocate more space to the teaching practice of students at
different types of schools,

— to teach future FL teachers how to use and work effectively with
professional literature, how to select, analyze and evaluate infor-
mation,

— to prepare future FL teachers to adequately exploit current mul-
timedia technology,

— to ensure the compatibility of FL teacher training in Slovakia with
the standard teacher training in Slovakia and with the standard
FL teacher training in the countries of the EU (Butakova, 1997).

Newly developed curricula and syllabuses of these so called Fast
Track courses in English, German and French, and also Spanish and
Italian, were designed for an intensive four-year single subject teacher
training course. All the documents developed within the Fast Track
courses were assessed and evaluated by experts from universities in EU
countries (the UK., France, Germany, Spain and Italy) and many for-
eign lecturers were hired through different organizations and agencies
(the British Council, EEP, the USIS, The Peace Corps, etc.) to teach these
courses in Slovak universities. One of the specific features of the Fast
track programme was the development and delivery of a compulsory
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10-day intensive language course for all the five languages aimed at the
highest possible improvement of participants’ communicative FL com-
petence and performance.

Due to the fact that the programme was closely monitored by EU
experts, a set of unified tests was designed and applied to verify the
achieved graduates’ final professional competencies. With financial help
from the EU, Slovak universities could also equip their libraries with
current literature in the field as well as with modern technical teaching
aids and to send their teachers and mentors for refreshment language
courses and study stays abroad. 13 titles of referencial teaching mate-
rials were published for the courses and teachers of these courses could
exchange and share their experiences at four national conferences and
four workshops with the participation of foreign experts. Furthermore,
many students of the Fast Track courses were fortunate to have excep-
tional possibilities to study one semester at a foreign university, since
in 1990s several TEMPUS projects subsidized student mobilities abroad.
The total numbur of Fast Track graduates in all five modern European
languages was 1,384 out of which 603 are English teachers.

4.3.1.2. Entrance exams, curricula, teaching materials, final exams

Though the social status of teachers in Slovakia is not very high,
the number of applicants for the teaching profession still exceeds the
acceptance possibilities of teacher training institutions. Entrance exams,
in this situation, are thought to be unavoidable. Quite often they only
have a written form, but for foreign languages they usually have an oral
part too. In the period of the last decade the structure of EFL entrance
exams has changed, and attention is paid not only to language knowledge
but to skills too. Of course, the focus cannot be put only on the fluency
of the applicant (as is done in non-teacher training faculties), but ac-
curacy and comprehensibility is very much taken into account too. The
entrance exams are quite complex, the applicants have to prove their
language proficiency, their interest in realia and literature as well as
their attitude towards the teaching profession.

Looking at the development of curricula within the last decade of
the 20th century there were many changes in the character of their con-
tent, though the basic components in their structure were respected and
preserved. The traditional three main areas of linguistic, literature and
methodology disciplines also appear in the current curricula of all teacher
training institutions in the country. The main difference can be seen in

247

CAUCE. NUm. 25. GADUSOVA, Zdenka and HARTANSKA, Jana (Slovakia). Teaching English in ...
-~

=] = Centro Virtual Cervantes



ZDENKA GADUSOVA AND JANA HARTANSKA

the way the courses were offered to teacher trainees. At the turn of the
eighties and nineties all the curricular components were compulsory and
rigidly prescribed, i.e. students did not have any choice in what or
when to study. Moreover, the main emphasis was put on the theoretical
knowledge and factual information about the language and literature,
and not on FL communicative proficiency and teaching skills of trainees.
In the mid-nineties the new design of the curricula was highly influ-
enced by British models and the needs of Slovak schools reflecting the
situation in the labour market.

The influence of British training models caused the main focus to
be shifted onto practical aspects of training: fostering a high level of
communicative competence and teaching competence and the skills of
trainees. The extension of EFL teaching at Slovak schools made teacher
trainers introduce new methodology courses in teacher training: secondary
vocational and technical schools needed teachers skilled in teaching
ESP, whereas primary schools needed teachers trained in teaching English
to young learners. Moreover, cultural aspects in teaching EFL were shifted
from teaching about British life and institutions to teaching cross-cultural
issues, as a result of using English not only for communication with na-
tive English speakers but also as a language of international communi-
cation, i.e. lingua franca. In addition, the rigid structure of compulsory
courses was loosened by introducing a number of electives and optional
courses. Furthermore, the content of the curricula was also reflected in
a new modular and credit system of study. The aforementioned changes
resulted in a slightly different trainees’ professional profile whether within
a faculty or faculties in Slovakia.

For the near future it seems a necessity to pay more attention in
EFL teacher training to the question of test-writing/development and as-
sessment so that the needs of new “maturita’ exams will be respected.
The other hot problem to be solved is connected with the dynamic de-
velopment of multimedia and getting teachers ready for their use in all
types of schools. Both these problems are not only questions of train-
ing, but also of the economical situation in the country and the school/uni-
versity budgets.

The traditional approach to teaching languages at universities, par-
ticularly the linguistic part of this process was based on a comparative
study of a foreign language and the mother tongue, which is why uni-
versity lecturers used to prefer materials written by national respected
scholars following the principles of the Prague Linguistic School. Any-
way, the importing of literature from behind the “iron curtain” was not
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desirable in the totalitarian regime and the publishing of materials for
teaching EFL or any other modern European languages on a large scale
was not allowed. It is clear that at the moment the political climate
changed there was a big lack of suitable and up-to-date teaching ma-
terials. Then, within a couple of years the market was flooded with for-
eign publishing houses products of various quality and range. Thus, li-
braries were resourced with lots of interesting materials and soon teachers
started to select what they and their students really needed. Accessibility
to foreign teaching materials was a great challenge and foreign teaching
materials still have not lost their value and are highly in use. But over
the last few years teachers have started to think about tailor-made courses
for their students reflecting the specific features not only of a foreign
language but of students’ needs in Slovak schools as well.

Respect for the mother tongue in the process of teaching linguistic
disciplines, however, does not mean that it is used as a language of
instruction. All the courses are delivered exclusively in English. One of
the substantial differences is that even fiction is required to be read by
students in the original language (i.e. in English) and in a non-edited
form compared to a traditionally more indulgent approach which allowed
students to read literary texts in translation.

The study is accomplished after several weeks of final block teach-
ing practice, followed by a defence of a diploma work and an oral state
exam comprising of three parts: linguistic, literary and methodological.
The graduate is awarded a diploma enabling him to teach the language
at any type of school.

4.3.2. In-service training

With graduation from university a teacher gains the status of a qual-
ified teacher. However, university has only given him a basic theoretical
orientation in the subject studied, and he has not acquired enough prac-
tical skills. The skills he still lacks are acquired during his professional
maturation.

An integral part of a teacher’s maturation should be the well-designed
and functional system for his life-long education. During the 80s, the
further in-service training of teachers followed a three-stage system (Act
No 65/1985). The task of the first stage was to introduce fresh graduates
into school practice and help them to transform their acquired knowledge
and skills into practical teaching. They were to be guided and helped
by experienced supervising teachers in the schools they taught at.
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