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In the case of Denmark students can continué for two further years
to complete an MA degree, called cand. mag. The possession of a cand.
mag. is an entrance requirement to the doctoral programme which gen-
erally lasts three years. Candidates have to produce a dissertation based
on original work and it has to be defended publicly before a committee
of three specialists (two of whom should belong to a different univer-
sity) and an audience. In France the maitrise is the first postgraduate
course and it generally takes one year to complete. A dissertation is
also required. Holding a maitrise is a general requirement to be entitled
to apply for doctoral studies which are organised in two stages. To be
admitted to the first stage candidates have to present a summary of their
previous studies together with a research project. An interview with
members of the Department is followed. Students who do well enter
a course of studies leading to the Diplome d'Etudes Approfondies (DEA).
This generally takes a year to be finalised. The second stage consists
of independent work on a dissertation under the direction of a super-
visor. Students normally take three or four years to accomplish it. Once
submitted, the dissertation is assessed and defended before a three-pro-
fessor board, two of which must belong to other university institutions.

In Portugal the MA degree, the Mestrado, requires two years of
work: one year of courses and an additional one for the writing of a
dissertation. The dissertation is evaluated by three academics: the super-
visor, the director of the Masters programme and an assessor from a
different institution. The degree is assessed on the basis of the disser-
tation and a general discussion on it. The Ph.D. degree is awarded for
a dissertation. Ph.D. programmes are not taught and original research
is expected. While the holders of the first degree, that is, the licencia-
tura are entitled to use the title of Dr. before their ñame, possession
of the doctórate allows one to write the title in its full form, that is,
Doutor.

In Germany, Master degrees take an average of thirteen semesters
to be completed. There is a research component throughout the whole
course of study and particularly, the submission of a dissertation which
is a requirement for the degree. Students have also to take three written
exams (3-4 hours) and four half-hour oral examinations. As regards the
doctoral programme, there are not any specific courses leading to the
Ph.D. Candidates have to present a dissertation and pass a final exam,
divided into four different papers according to their áreas of specializa-
tion. Publication is required and the candidate may be given permission
to publish in another language, frequently English or French.
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In Hungary, Master programmes take four years. The programme
of studies includes linguistic, literary, historical and cultural courses. In
the last two years candidates have to produce a research project of no
less than 40 pages long. Ph.D. programmes comprise two years of
course work and an additional year of supervised research. After that
students obtain what is known as the absolutorium and have three
years to publish a few articles on their área of specialization, take the
doctoral examination, submit the dissertation and defend it. The stu-
dents who do not comply with these regulations lose the absolutorium.
According to Mackenzie (1998), the opportunities for research in the
Netherlands are quite limited. Doctórate students are low-paid employees
who in return for their salary have to produce a doctoral thesis which
has to be published or pre-published before being submitted. Macken-
zie draws our attention to the fact that many of their gradúate students
are going abroad to complete their Ph.D. because of the poor current
conditions.

Finally, in Russia Master programmes take an average of five years
to be completed. In the third year students choose the área where
they want to specialise. In the fourth year they are expected to write
a 30-35 page 'course paper' and submit it for discussion with members
of the Department. In their final year students have to produce a
50-100 page dissertation which should be based on original research.
This dissertation is reviewed by two scholars and defended before the
'state examination commission' chaired by a professor from another uni-
versity. In the Russian system the equivalent of the Ph.D. is the degree
of Kandidat of philology. Firstly, candidates have to submit a paper of
about 20 pages explaining their prospective research. The paper is re-
viewed and if considered satisfactory, the student is admitted for en-
trance examinations. A full-time doctoral course lasts three years. In the
first year the candidate has to take two exams: one in philosophy and
another in a second foreign language. The Ph.D. student also has to
transíate a book from that language into Russian. The candidate in
agreement with the supervisor selects the dissertation topic. The aver-
age length is 150 pages and the máximum 200. No publication of the
dissertation is required although before submission of the dissertation
the candidate has to publish several papers on the áreas of their study.
The dissertation is first reviewed by two or three professors and then
discussed at a Department meeting. Once it has been fully reviewed and
amendments, if necessary, introduced, it is submitted for final assess-
ment to a different university. The diploma is awarded by the Faculty
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Dissertation Commission but issued by the Highest Attestation Commis-
sion in Moscow.

In spite of this wide variety of undergraduate and postgraduate de-
grees, there are concrete plans for their homogenization, which should
be achieved before the year 2010 according to the Bologna Declaration,
signed on 19 June 1999- The Bologna Declaration, which according to
the current president of ESSE (European Society of English Studies),
Professor Adolphe Haberer (2002), had its origin in the Sorbonne meeting
held in Paris on 25 May 1998, was signed by 29 countries5 with the
compromise of reforming the structures and organization of their higher
education in a convergent way. According to the spirit of this resolu-
tion, the signing countries should not regard it as an imposed reform
on their higher educational system but as a free commitment on their
part to "search for a common European answer to common European
problems". The Bologna Declaration also acknowledges the important
role that the higher education community has to play in the success of
the process. The adoption of common modules of qualifications based
on a credit system is strongly emphasized. This, no doubt, will pro-
mote Europeans' mobility and mutual academic recognition with all the
practical implications that can be derived from it at the social, cultural
and labour levéis6.

In addition to this, the European Ministers of Education in a con-
vention held in the city of Prague, on 19 May 2001, reviewed the
Bologna Declaration and ratified the objectives of the Bologna process
by the prompting of a series of further actions which can be summa-
rised as follows: a) The adoption of a similar university degree system
in all countries based on two cycles: undergraduate (with a duration
of three years) and postgraduate; b) The promotion of quality assurance
in all European Tertiary institutions; c) The promotion of the European
dimensión in higher education, that is, the development of courses and
curricula with a European orientation and with the joint participation
of universities from different European countries; d) Tertiary Education

5 Apart from the 15 European Union members, the following countries also joined
the Declaration: Bulgaria, the Czech Republic, Estonia, Hungary, Iceland, Latvia, Lithuania,
Malta, Norway, Poland, Romanía, the Slovak Republic, Slovenia and Switzerland.

6 The following are some of the Internet addresses which provide further in-
formation on the Bologna Declaration: http://unige.ch/cre (Association of European
Universities), http://crue.upm.es/eurec (Confederation of EU Rectore' Conferences),
http://eaie.nl (European Association for International Education) and http://europa.eu.int/
comm/education/socrates/erasmus/bologna.pdf>. p. 7.
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should be concerned with lifelong learning and, to finish; e) The enhan-
cement of the European higher education área, not only to European
students but also to learners from other parts of the world. Finally, the
participating European Ministers agreed on having a next meeting in
Berlin in the second half of 2003 to assess progress and set priorities
for the next stages of the process towards the Higher Education Área.
Applications to particípate in this process from the countries of Turkey,
Cyprus and Croatia were also accepted7. For Haberer (2002, p. 4), "the
Prague Communiqué is rather disappointing" as nothing totally new was
said and he also seems to be quite skeptical about the Bologna process.
In my view, it is perhaps too early to say. It is true that the participa-
tion of so many countries may make things more difficult but I do think
it is still feasible to achieve unity in the development of the Tertiary
Education in Europe.

Apart from these initiatives to obtain a common European Higher
Education Área in the near fu ture, which no doubt will foster mobility
of European citizens and mutual recognition of their qualifications and
skills, there has also been a recent development promoted by the Coun-
cil of Europe. This will definitely have important consequences in par-
ticular for the teaching and learning of foreign languages; it is the Com-
mon European Framework of Reference for Languages (2001), which
provides a basis for the design of syllabuses, exams, textbooks and cur-
riculum guides that can be applied to any European language. It also
offers concrete guidelines for the development of the communicative
competence of the learners, describing the cultural context in which
each language is situated and defining different levéis of the knowledge
and command of the language that allow us to have a general view of
the learner's progress. As the Bologna and the Prague Declarations, this
project intends to promote international cooperation in the field of mod-
ern languages and it also favours the mobility of the Europeans and
the mutual recognition of the qualifications and degrees of the citizens
of the country members. Furthermore, multilinguism and multicultural-
ism are advocated. It is expected that Europeans in this way can achieve
knowledge of different languages and cultures through their lifes. As one
of the instruments to attain these objectives, the European Language
Portfolio (ELP) has been presented. This is a file of different documents

7 Further information on the Prague Convention can be obtained at the following
Internet address of the European University Association (EUA): http://unige.ch/eua/
>21/05/2001. It can also be consulted at http://www.esib.org/prague/documents.
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that comprise and develop different forms of linguistic and intercultural
learning. It is of personal use and consists of three components: a) Lan-
guage passport or form that shows the level achieved by the learner in
one or several languages together with qualifications obtained and inter-
cultural experiences; b) Language biography that summarises the expe-
riences of the learner in the target language as well as their learning
priorities. This document tries to involve the learner in the planning and
evaluation of their own learning process; and c) Language dossier that
includes a selection of materials and certificates that state officially the
qualifications obtained together with samples of the student's work.

3 . EUROPEANS' ATTITUDES TOWARDS LANGUAGE LEARNING

Obviously when analysing the situation of the teaching of foreign
languages in Europe, the attitudes of the European towards language
learning have to be seriously considered. The information presented in
this section was extracted from the results of the Special Eurobarome-
ter survey 54 "Europeans and Languages", conducted by the European
Commission in all European Union 15 Member States between 6th De-
cember and 23rd December 2000. In global terms almost 16,000 people,
15,900 to be more exact, gave their opinions and referred to their ex-
perience on the topic of languages and language learning8.

A total of 72% of Europeans believe that knowing foreign languages
is or would be useful for them while 71% of them maintain that every-
one in the European Union should be able to speak one European lan-
guage in addition to their mother tongue. Almost the same proportion
of respondents agrees that this should be English.

As regards their language learning, most Europeans are likely to
have learned their foreign languages at secondary school and the most
common way of learning languages is to attend group classes with a
teacher (46%), followed by 'talking informally with a native speaker'
and 'long (frequent) visits to a country where the language is spoken'.

The most popular places where Europeans would look for infor-
mation about opportunities for language learning are the nearest adult
education school (35%), friends (19%) and a prívate language school
(14%).

8 Full information about this survey is available in the following web site address:
http://europa.eu.int/comm/education/languages.html
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The main motivations for language learning are in this orden to use
it on holidays abroad (47%), personal satisfaction (37%) and possibilities
of using it at work (26%). As can be seen, it is a motivation with an
instrumental orientation rather than with an integrative one. Incentives,
which would be effective in motivating people to learn other languages,
would be: free lessons (29%), if they were paid for it (22%) and if they
could find a course which suited their schedule (19%).

Europeans regard foreign language learning not only as something
useful but also as something of relevance. This is in keeping with the
fact that 93% of parents say that it is important that their children learn
other European languages.

As regard the offer of language courses, 4 respondents out of 10
declare that the availability of language courses is good in the área
where they live. Finally, a large majority (63%) believes that it is neces-
sary to protect their own language as the enlargement of the European
Union is envisaged. This is specially so in the case of the respondents
from Finland and Greece.

4. GENERAL CONSIDERATIONS ON THE ROLE OF THE TEACHING OF FOREIGN LANGUAGES

IN EDUCATION

Before making some specific proposals for improving the teaching
of foreign languages in Tertiary institutions, I would like to make a se-
ries of general considerations on the role of the teaching of foreign
languages in education.

It is a cliché to say that the knowledge of a foreign language opens
up work opportunities and that it also provides a new dimensión to
the individual. Cross-border commercial relationships are being increased
and this means people of different countries get in contact with each
other. In a world such as ours where communication between peoples
is essential, one cannot lock oneself away. It is necessary to open up
new horizons and new ways of observing and interpreting our reality.
Our environment cannot be circumscribed to one's own área or coun-
try. We are living in a global world; however, this absolutely does not
mean that we should lose our personal and cultural identity.

The knowledge of foreign languages allows us to encounter new
people and cultures. It gives us new perspectives on life. By getting to
know other people and other cultures, we appreciate our own much
more and we become more tolerant and open. I am absolutely con-
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