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As for oral production, when the learner is trying to communicate
in the L2, he/she can resort to communication strategies, some of which
are based on the L1, such as code-switching, foreignizing or literal trans-
lations.

4. ‘TRANSFER AS A PROCESS

Considering transfer as a cognitive issue (Wode, 1986) has led some
researchers to view it as a process. The notion of “interlingual identi-
fication” is essential to this view. Interlingual identifications are defined
as equivalence relations which happen when learners identify linguistic
items as the same in different language systems, as stated by Weinreich
(1953). Whether something in the native language and in the target lan-
guage are similar according to the learner’s view depends on the learner’s
judgements. This is connected to Kellerman’s (1977) notion of psycho-
typology, ie., the distance between languages as perceived by the learner;
a student’s psychotypology is not fixed, it evolves as progress is made
in the L2.

Making interlingual identifications implies that learners have a com-
mon psycholinguistic reference frame to perceive similarities between
languages.

Kohn (1986) considers transfer as a ‘learning process’ and a ‘pro-
duction process’:

Transfer as a process is part of the learner’s interlanguage bebaviour,
which includes not only the creative transformation of input data into
interlanguage knowledge, but also the use to which the learner puts this
knowledge in an attempt to produce meaningful and/or correct output
[...] According to the proposed distinction between knowledge and the use
of knowledge in output, transfer can assume one of the two shapes: it can
be a learning process or a production process (Kohn, 1986, p. 22).

As a learning process, transfer acts in the input, selecting and struc-
turing it while the interlanguage is developed. As a production process,
it is related to the use that is made of acquired knowledge. It also af-
fects the problem-solving abilities of the learner when reacting to pos-
sible processing problems in the interlanguage.

Among the criticisms raised against transfer as a process, we can
mention Meisel’s (1983). Since transfer can be interpreted as a mental
activity, a careful study must be made because “different processes may
lead to similar or identical surface level results” (Meisel, 1983, p. 14).
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Therefore we can attribute to transfer certain products in the L2, which
in fact may be due to other factors. For example, the omission of sub-
ject pronouns in Spanish, Italian or Portuguese can be considered a
case of transfer, but if learners with different first languages also omit
them, then another explanation is needed. This shows that the analysis
cannot be restricted to surface structure.

5. TRANSFER AS AN INERT OUTCOME

A common conceptual system underlying both the L1 and the IL
lies at the basis of considering transfer as an inert outcome; in Jarvis’s
words:

Inert, bere means nonreactive and nondynamic. According to this
view, L-1 based conceptual influence can take place even when the
learner bas not made any overt comparisons or interlingual identifica-
tions between L1 and 2 forms and features (Jarvis, 2000, p. 299).

This shared world of concepts was already present in Slobin (1993)
when he considered the extraction of perceptually salient grammatical
elements by children and by adults. Children seemed to “map them
onto the most salient contextually-determined contexts” (1993, p. 242),
however adults mapped them onto the source language semantic or
pragmatic concept, which was generally determined by context. The
fact that the learner’s native language and the system the learner de-
velops are connected by conceptual representations is also indicated in
Kellerman’s (1995) transfer to nowhbere, which he proposed as com-
plementary to Andersen’s (1983) transfer to somewhbere. Kellerman states
that the L1 way of thinking can predispose the learner to L1 concep-
tualization transfer.

This undoubtely addresses the issue of linguistic relativity; how lan-
guage affects thinking has recently been analysed by Pavlenko (1999).
This author concentrates on the changes from monolingualism to bilin-
gualism and has determined that L1 speakers can make changes in the
L1 conceptual system due to L2 influence.

In summary, if we have a closer look at these four definitions, we
can observe that they are not mutually exclusive. In fact, the nature of
language transfer is that of a process, but learners can resort to the
“strategy” of transfer in order to apply the process of transfer based on
interlingual identifications, which is what the learners consider as “com-
mon” to both languages, the role of constraints being that of filters,
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considering that a constraint is a prediction that something is not going
to happen. The process can thus be filtered by certain constraints or it
can be applied via the use of a strategy.

In the following investigation I have attempted to analyse the nature
of transfer taking as a basis the learning of English as a second language
and Spanish as the native language.

6. METHOD

For this piece of research, I chose a longitudinal case study so as
to observe the language produced by the subject at different points in
time. Information is given on internal factors as well as on the linguistic
background of the subject. The type of data analysis applied was inter-
language analysis because for the purpose of the study, his IL had to
be analysed not only as an independent system but also related to his
native language and the target language the learner was aiming at; this
way, in the examples produced four aspects were considered: the IL
form, the literal translation of the IL form, the hypothesized target lan-
guage form and the hypothesized native language form.

The language topic selected to analyse the nature of transfer was
adverbial placement since it has been a long debated issue in English,
whereas few studies deal with Spanish-English interlanguage word or-
der in this issue.

6.1. Subject

The subject in this study is a 15 year-old boy who was born in
Galicia. His native language is Spanish and he has been learning English
for more than five years. He has taken other English courses apart from
the High School one. This student practises English out of the classroom
context and he has never been to an English speaking country. As for
the motivational factor, he shows an integrative point of view, he likes
English because “me gustan los idiomas”. With regard to his knowledge
of other languages, he has studied Galician and Latin.

6.2. Materials and procedure

Two different research materials were used: two guided interviews
based on two questionnaires dealing with adverbial placement and a
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talk by the subject. All the experiments were carried out both in English
and Spanish, in order to have a sample of the subject’s IL and NL. The
data were collected every three months; the first experiment took place
in October, the second in January and the third in April. An SPSS/PC+
statistical analysis was applied to all the examples collected. The ex-
periments were divided as follows:

a) First experiment

This first experiment consists of an interview; it is divided into two
sections. In the first section five questions were introduced to analyse
the position of frequency adjuncts and the subject had to answer the
questions using one of these adjuncts: never, sometimes, often, usually
and always; the questions were the following:

What time do you get up?

Do you go to the disco at the weekends?
Do you read the newspaper?

Do you go to church on Sunday?

Are you hungry?

Rl e

The second section aims at eliciting time, place and manner ad-
juncts, as well as the placement of object + adjunct. The subject was
asked in this order:

What language do you speak at home?

Which film did you see last week?

Does your father drive carefully in Lugo?

Does it rain heavily in Galicia?

Did you speak English fluently in your English class last year?

RANR ol

The experiment was conducted out of the classroom times and it
took about 15 minutes. The subject was asked to answer the question-
naire first in his native language and then in English so as to make
him feel confident during the first experiment.

b) Second experiment

A brief talk by the subject constitutes the second experiment; its
purpose was to obtain oral data that were not produced in the context
of a guided interview. The subject was asked to talk for five minutes
about himself, his daily routine and about life in Spain or in the local
area where he lived. He talked first in English and then in his native
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language, which was done on purpose so as to obtain a reverse order
from the first experiment where the speaker was asked to use his native
language first. Ten minutes before the talk he was given some guide-
lines to help him organize his oral presentation and to avoid silent pe-
riods. It consisted of the following points:

a) Place where he lived.

b) Knowledge of languages.

¢) Things he liked.

d) Habits he had.

e) What Spanish people do on holidays.
f) What Spanish people like.

For the data analysis, the talk was divided into examples which in
most cases correspond to the different sentences he produced.

¢) Third experiment

This interview aims at eliciting the same type of adjuncts that were
analysed in the two previous experiments; its purpose is to observe the
progress in adverbial placement after some months of instruction. A
questionnaire containing 30 questions was administered out of his class-
room times. Adverbials were asked in two separate questions instead
of in a single sequence; since the subject was only told to answer in
complete sentences I did not want him to provide replies with exactly
the same words as he was asked. An exhaustive list of the thirty ques-
tions is not relevant; suffice it to say that the examples were divided
into sequences such as: Do you like the cinema? Very much?, Do you
listen to the music? Sometimes?

6.3. Results

6.3.1. First experiment

Language transfer resulted in 11.1% target-like sentences and 44.4%
non-target-like sentences; therefore this subject applies his NL rules to
most of the examples he produced. Time adjuncts are placed both in
initial and end position in the same proportion; the subject places fre-
quency adjuncts in the TL position, there is only one example where
he hesitates:

1. Yes I always... I am always bungry.
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Language transfer does not seem to be at work with regard to this
kind of adjuncts; the subject knows the TL rules, in fact he is about to
place the adjunct “always” before the verb overgeneralizing the TL rule,
however he immediately applies the TL placement. Transfer is con-
strained by instruction.

The combination of object and adjunct shows NL transfer of choice;
the subject is transferring the abstract organizing principle that TL ad-
verbials can be placed before or after the object as they do in his NL,
resulting in examples such as:

2. At bome I always speak with my family Spanish.
3. Last week [ saw to the cinema a Mel Gibson’s film “Bravebeart”.

No constraint acts as filter, therefore the process is applied resort-
ing to the strategy of using the NL, as is shown in the same examples
collected in the NL of the subject. In the first sentence the NL word
order is exactly the same both in the NL and in the IL. In the second
example the subject omits the place adjunct but the time adjunct is
placed in initial position, just as he did in the IL sentence:

4. Yo hablo siempre en casa el castellano.
5. Jla semana pasada? Pues la semana pasada vi “Bravebeart”.

6.3.2. Second experiment

In the second experiment the subject produced the following talk:

Well I live in Galicia, in RN street on the 23 on the left third. And...
in my city, where I live, Lugo is in the north of my country, Spain. I speak
a... two languages very well and also I speak a little or quite little Eng-
lish. And I like very much the football and also other sports and I often
to the cinema because I like very much the cinema’s world and... when
I bave breakfast I... drink only milk and the Spanish, the people of Span-
ish go on bholiday normally to the beach or also to the country... Also the
people Spanish go in summer to the beach, at the Christmas where the
people are in their bomes with their family and the Easter, well my fam-
ily is at home and the rest of the Spanish... well I think also they are in
their bouses too and these people on Sunday... go to the... go to eat to a
restaurant. On Saturday they go to the cinema for example and they go
to the cinema in the night. And finally I like... very, very things for ex-
ample I like very much the sport, I like the computers and the videogames
and I like very, very, very much the cinema.

It can be noticed that the subject tends to follow the native-like
placement relying on his own perception of similarity between both lan-
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guages, resorting to the process and applying the strategy of similarity
to the L1, such as:

6. and also I speak little or quite little English.

The same applies to the following example where the occurrence
of an intensifier adjunct between the verb and the object shows that
the learner perceives that the NL choice between SOA and SAO is the
same as the TL one, creating an interlingual identification which leads
him to apply the process of transfer:

7. 1 like very much the football and also other sports.

The use of interlingual identifications can also be observed in this
example:

8. I often to the cinema because I like very much the cinema’s
world.

In this example the subject also produces an empty category, omit-
ing the verb which seems to be performance-related because in the
rest of the sentences he does not produce this empty category; more-
over, the subject’s perception of the similarity between both langua-
ges, ie., his psychotypology leads him to the production of parallel
structures in both languages. The common reference he uses is also
present in:

9. The people of Spanish go on boliday normally to the beach or
also to the country.

This structure is the result of applying the abstract organizing prin-
ciple that adverbials can take the same position as in the NL; further-
more, the overuse of the adjective in a context where it does not apply
also shows that he is following the IL principles.

The similarity the learner establishes between both languages is
clearly noticed if we observe the talk he produced in his native lan-

guage:

Bien, pues yo vivo en Galicia, en la calle RN en el niimero 23, ter-
cero izquierda. Y bueno, mi ciudad, Lugo estd situada al norte de la
peninsula, al norte de Esparia y solo soy capaz de bablar perfectamente,
bastante bien, dos lenguas y mds o menos o un poquito, pues también
bablo inglés lo basico. El fiitbol pues me gusta... bastante y todo lo rela-
cionado con el fiithbol; ir al cine, voy bastante a menudo porque tengo
gran pasion por el mundo del cine en general. Sobre lo que yo desayuno,
pues no soy muy comedor, asi que por la mariana suelo tomar un vaso
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