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both the authentic utterances and the artificial ones presented to the
students and teachers in my surveys. However, without the pragmatic
context, authenticity suffers more than artifice. If the linguistic features
of the utterances captured by a corpus reflect the ‘here and now’ of
the written or spoken context, the question is what happens to these
utterances when they are transferred to the ‘there and then’ of an ELT
classroom — in another time, in another place? The semantic and prag-
matic meaning of authentic utterances becomes elusive to these ‘com-
munities’ of users of English as a foreign language.

In classroom terms, the implications of these investigations are that
authentic English, used indiscriminately may be frustrating and demor-
alising for both teacher and learner:

if the contextually and culturally influenced, interpersonal, idiomatic nature
of much authentic language is to be accepted into ELT classrooms inter-
nationally...care needs to be taken that the discourse on which insights
are based is not only that of a particular section of British- English-
speaking society (Hughes and McCarthy, 1998, p. 285).

The failure to meet the cultural needs of learners may lead to a
degree of ‘difficulty’ in the classroom which clashes with an important
role good language teachers are called upon to play: that of ‘facilita-
tor'. The fundamental reason for investigating the pedagogic implica-
tions of corpora is the suspicion that at the end of the day they will
make acquisition more, not less, difficult for students in EFL contexts.

LOOKING AHEAD: METHODOLOGY

What's to be done? To sum up the argument so far before draw-
ing some methodological conclusions: language corpora have given us
enormous insight into how modern English works in particular con-
texts. Paradoxically, the strength of language corpora, their authentici-
ty and close approximation to a specific linguistic reality, makes them
more difficult to adopt as the exclusive basis for a foreign language
syllabus in diverse teaching contexts around the world. We have con-
firmed what Shakespeare’s The Tempest told us 400 years ago years ago:
that language is embedded in its social context; language is learning
how to mean, learning how to express a wide range of speech acts
which will enable the learner to act on his or her own world as a free
subject. We have discovered, through the work of both the proponents
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and opponents of language corpora in the classroom, the importance
of pragmatics. More importantly, we seem to have reached a point of
some convergence in two apparently conflicting points of view, that of
Hughes and McCarthy (1998) and Widdowson (1998). The common
ground lies in the recognition that the local classroom context must be
taken into account if language is to be both ‘real’ and ‘realisable’ for
the non-native speaker:

materials need to be created which provide the teacher with sufficient
linguistic background and context for them to feel confident ... (Hugh-
es and McCarthy, 1998, p. 285).

language teachers should be concerned with pragmatic meaning, but
this can only be achieved if they localise the language, create contex-
tual conditions that make the language a reality for particular commu-
nities of learners so that they can authenticate it and so realise, in both
sense of the term, the semantic resources that are encoded in the lan-
guage (Widdowson, 1998).

Where do we go from here as far as methodology is concerned?
Widdowson’s stress on the classroom and social context in which the
students find themselves as the only way of creating appropriate prag-
matic meaning suggests the importance of taking the learners as a start-
ing point for developing an appropriate syllabus and methodology. The
approaches outlined in this paper, from Grammar-translation to corpo-
ra have been driven by the language model we thought was the best
one and only then was the learner brought into the picture. The
methodology suggestions put forward by writers favouring the use of
corpora in the classroom have been consistently within the framework
of a cognitive ‘discovery’ approach to learning designed to raise learn-
ers’ awareness of how authentic English works (Hunston et al., 1997,
McCarthy and Carter, 1995, Johns, 1997, Carter and McCarthy, 1998,
Willis, 1998). All of these attempts to incorporate authentic data into
the classroom have had the commendable intention of making the
learner into a researcher, exploring the language, albeit on a small scale.
The approach is summed up by Carter and McCarthy:

...approaches based on observation, awareness and induction may
prove a more satisfactory way of dealing with the interpersonal sub-
tleties of choice in matters such as ellipsis... (Carter and McCarthy, 1995,
p. 155).

in respect of spoken grammar teaching, traditional PPP (presentation,
practice, production) methodologies should be replaced by III (Illustra-
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tion, Interaction, Induction) (Carter, Hughes and McCarthy, 1998, pp. 79-
80).

Bearing in mind that ‘interaction’ in the Carter and McCarthy mod-
el for an appropriate methodology refers to a stage in consciousness-
raising and not actual language production by the students (Carter and
McCarthy, 1995, p. 155) one cannot but feel the methodology of cor-
pora in the classroom is fine as far as it goes but lacking in several of
the components essential in any appropriate methodology for the teach-
ing of English in all its complexity. .

First of all, to teach ‘spoken grammar without requiring students
to produce appropriate spoken interaction seems one-sided and a con-
tradiction in terms. To teach authentic spoken grammar without a ful-
ly developed phonological component to go with it, also seems one-
dimensional. Thirdly, it is not clear on what basis the language forms
and texts will be chosen in a corpus-based approach — how will they
relate to the learners needs and wants? How will culturally inappro-
priate or opaque materials be avoided? What role does the learners’
age and previous learning experience play in the choice of a cogni-
tive/discovery approach to language learning? What degrees of linguis-
tic and cognitive sophistication are required by the learner and teacher
(native and non-native) to pull off such a project successfully? What
kind of equipment hardware and software does the approach outlined
by Johns (1997) presuppose?

This is not to say that using corpora as a classroom research tool
is not of immense potential value, given the availability of the pro-
grammes and equipment. Neither is it to say that, apart from using cor-
pora for ‘noticing’ and ‘exploring’ the language, corpora cannot be used
in a more task-based, communicative framework (see for example
Aston, 1995). Indeed, even a way of using concordances in the class-
room without a computer has been suggested by Willis (1998) in her
task-based, learner-centred approach to corpora.

The question is whether this tool, corpus linguistics, so powerful
in the hands of professional researchers and undoubtedly useful for the
student-researcher, too, adds up to an appropriate methodology in the
diverse circumstances in which English is taught around the world
today. In other words, one can agree with Stubbs, a leading corpus lin-
guist, when he says:

Exactly how such findings should best be turned into teaching mate-
rials and presented to students is a topic which will require long-term
experimentation. (Stubbs, 1995, p. 255).
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However, on the basis of the research described in this paper one
cannot agree with Stubbs when he finds it ‘easy to see’ how corpora
can be used ‘for integrating semantic, pragmatic and cultural informa-
tion into language teaching materials’.

Indeed, the pragmatic and cultural dimension of language as I have
argued is precisely what gives authentic data its vitality and precisely
what makes it wither when transplanted to alien climes; the resulting
lack of context makes the process of recovering semantic and prag-
matic more difficult for the learner.

METHODOLOGY: AN INTERLANGUAGE-DRIVEN MODEL

Corpora offer the text —or the language model- as a starting point
for an appropriate methodology. In this final section, I will argue for
a leaner-driven model as the basis of an appropriate methodology.

In an ‘appropriate methodology’ as Holliday says (1994) ‘the start-
ing point is the social context of learning’ and in Widdowson’s terms
(1996, 1998) it is a methodology that builds learner autonomy on the
‘classroom culture’ and the dynamics of a particular group of learners
in a particular time and place. It will also be a methodology which
enables the learners to ‘appropriate’ English, to make it a tool for the
expression of their own needs, their own culture and its points of con-
tact with other cultures. It will be a methodology which will give stu-
dents who hitherto have ‘failed’ to learn English a better chance of suc-
cess. As a tool of self-expression, the foreign language will articulate
‘alternative possibilities’ (Pennycook, 1994, 299, Pierce, 1989) for the
learner, in educational and social terms. The corpus-based ‘real Eng-
lish’ movement presents a model of complete, finished language for the
student to imitate and acquire. The product is there (in corpora, dic-
tionaries, grammars, textbooks) and the student has somehow to
acquire this product. Authentic spoken language in particular is lan-
guage ‘already used’ by someone else, in another place and time and
it has probably gone stale by the time it reaches the learner.

An appropriate methodology, on the other hand, will focus more
on the ‘here and now’ of the classroom language and culture; it will
focus on the process of acquiring the language in stages, of closer and
closer approximations, not to an external model, but to the meanings
the learners themselves wish to articulate in the classroom culture and
the wider culture in which they find themselves. In this process, the
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students’ interlanguage will play a vital part. At each stage of devel-
oping acquisition the methodology will offer the student options which
will drive the interlanguage further along the road to the competence
the student him/herself is striving for. In this interlanguage-driven method-
ology, there may well be a place for native speaker models of English;
some of the insights that corpora have made available to us will be
fed into the students ever-changing interlanguage, as appropriate. In
other words, an appropriate methodology, will be neither ‘corpus-driv-
en’ nor ‘corpus-based’ but it could be, in various degrees, ‘corpus-
informed’ . If, for example, a learner is planning to spend an exten-
sive period studying in an English-speaking country and their academic
writing or discussion skills are riddled with what native-speakers would
consider inappropriate, deviant language, the corpus-aware teacher will
be able to draw on the language required to meet the felt need. The
methodology will be accompanied by a range of techniques for ‘incor-
porating’ naturally-occurring elements into the students’ interlanguage.
If the student will be using English mostly with other non-native speak-
ers as a lingua franca, much native-speaker authenticity will be redun-
dant. In the case of a teenage learner it may be that a mini-corpora
based on rock music and magazines will be appropriate. Where there
are no definable language needs in a particular pedagogic context the
model of English we teach will be of a kind consistent with the use
of English as a lingua franca in a range of international contexts. The
two extreme kinds of spoken and written English, which carry dense
traces of the original cultural and pragmatic context will be inappro-
priate. It will be more appropriate to draw on authentic models which
are less ‘pragmatically-marked’ and therefore more accessible in an EFL
context. I am not suggesting therefore that corpora and the native-
speaker cultural contexts they throw up should not be a part of the
work we do — simply that whatever models and methods we choose
should facilitate learning and not frustrate it. Just as we now work with
a concept of a ‘lingua franca’ to help us make sense of the bewilder-
ing varieties of English in our globalised communities, so too we need
a concept of a ‘cultura franca’ to help us find common ground amongst
the bewildering varieties of micro- and macro-cultures, inscribed in the
syntax and lexis of authentic Englishes.

I have argued that native-speaker models of language, adopted
wholesale and taught through a methodology based on learning
through discovery, on their own will be insufficient and inappropriate
to meet the needs of students in a wide range of EFL contexts around
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the world. The question, then, is: where do we go to find appropri-
ate models and what exactly do we do with them in methodological
terms?

A good place to start is the learner. If we accept, in principle, the
importance of taking the learners’ interlanguage as the starting point
for at least some of the activities we engage in class then how are we
going to get access to appropriate quantities of student interlanguage?
The answer is from Learner Input.

Learner Input is everything the learner brings to class which can
be used in class to promote learning: ideas, feelings, experiences, texts.
The original idea for Learner Input comes from the work of Curran
(1976) and Community Language Learning, the basic pedagogic princi-
ple of which is using what the learners’ want to say and helping them
to say it, using the mother-tongue as a bridge and recycling texts pro-
duced by the learners in order to drive their interlanguage forward. In
English Language Teaching, the approach has been applied the use of
‘lessons from the learner’ (Deller, 1990) and ‘learner-based lessons’ (Camp-
bell and Kryszewska, 1992). Methodologically, Learner Input is the recy-
cling of student texts, for example homework or classroom exercises
into tasks which integrate the learners’ world with the world of the for-
eign language and drive the students’ interlanguage forward.

Below I summarise the advantages of Learner Input, drawing on some
of the issues that have been touched on in this paper. Learner Input:

1. provides the teacher with data from which she can conduct a
constant needs analysis;

2. makes it possible to introduce local and international issues and
ideas which are of current interest to the group;

3. allows learners to prepare and use their own materials;

4. provides a basis for students to work together on their inter-
language, ‘to pool whatever resources they have and work towards
group grammars and group lexicons’ (Tudor, 1996);

5. the material is of an appropriate level of difficulty;

6. the teacher transforms level, usually upwards, drawing on
appropriate models (including corpora) to enrich the learner’s compe-
tence;

7. student language encounters other language;

8. the mother tongue is source of strength and a way into the for-
eign language (we move from the mother tongue to the ‘other tongue’,
from the ‘mother culture’ to the ‘other culture’);

611

CAUCE. NUm. 24. PRODROMOWU, Luke (Greece/UK). Prospero's Books or Which English, ...

= = Centro Virtual Cervantes















CAUCE. Nim. 24. PRODROMOU, Luke (Greece/UK). Prospero's Books or Which English, ...
-~
=] b= Centro Virtual Cervantes



	CampoTexto: CAUCE. Núm. 24. PRODROMOU, Luke (Greece/UK). Prospero's Books or Which English, ...


