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Another way of presenting the warmers is to devise a true-false exer-
cise in which students have the freedom to choose the alternative they
think more appropriate. The true-false exercise may be presented thus:

Tick (V) the right chotee True False

Rivers sweep everything

Hungry waves swallow

The sea is gluttonus monster

The sea has cruel hungry foam

This system is useful with statements for which both choices hold
good in different situations. For example, The sea is a gluttonus mon-
ster, and The sea has cruel hungry foam may be either true or false
depending on the context and the learner's attitude. Students who hold
that the sayings are false may argüe that 'some seas are very calm and
quiet and rivers are more useful than harmful'. Such differences in
response may provoke interesting debates among the students.

As the above warmers tend to point to the harmful aspect of sea,
students are likely to form the impression that the poem is going to
describe a stormy sea which swallowed some innocent individual.

Key Words and Phrases:

Sometimes the text provides clues for predicting its theme or con-
tent through the vocabulary used. It is, therefore, rewarding to pay par-
ticular attention to the structure, organization, selection and collocation
of lexical items in a literary text. The words and collocated units that
appear in the form of key words, together, through a semantic link, help
readers predict what the atmosphere of the world inside the text is going
to be like. The teacher, presenting a list of particular lexical items from
the text, can ask students to créate a mental picture of the fictional
world of the text from the connotative implications of the listed lexical
items. For the poem "The Sands of Dee" the teacher can present the
following list of carefully selected words, phrases and expressions.

Wild ...wind floating hair
Wind ... dank with foam drowned maiden's hair
all alone the rolling foam
tide crept up along the sand the cruel crawling foam
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rolling mist the cruel hungry foam
never home carne she grave beside the sea

Students discuss in groups or pairs the semantic implications of the
words and try to reconstruct the fictional world in the text. The teacher
should prompt the following questions and guide the students to find
answers to them by supplementing and extending the points as nec-
essary.

1. What impression of the wind do you get from the following
words and phrases?

WikL.wind
Wind...dank with foam
rolling mist

Is the wind normal and gentle or is it wild and stormy?
Is the weather fair and cool or is it misty and rough?

2. What idea of the setting do you gather from the following
words and phrases?

tide crept up along the sand
the rolling foam
the cruel crawling foam
grave beside the sea.

Is the setting likely to be a hilly área or a sandy beach?
Is it already under water or goíng to be submerged by the cru-
el crawling foam?
Why is the crawling foam cruel?

3. What do the following phrases suggest?
never home carne she
floating hair
drowned maiden's hair
grave beside the sea

What happened to the maiden?
Was she drowned?
Was her hair floating in the river?
Was she buried in the grave beside the sea?

4. Does the above list of words and phrases suggest
(a) a positive atmosphere or
(b) negative atmosphere?
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5. What do you think the poem is going to be about?
Is it just going to be a description of a sandy beach?
Does it suggest that the cruel hungry foam swallowed the maid-
en whose hair was floating on the sea?

Predicting activities on the basis of the key words can be an impor-
tant stage in sensitizing students as they can créate an awareness of
the content and give an impression of the atmosphere of the poem's
fictional world.

The activities discussed so far are designed to elicit predictions of
what is going to happen. However, they are not intended to deal with
the actual situation in the text. These activities heighten students'
involvement with the text and stimulate their interest in reading it. Elic-
iting responses, they increase students' involvement because of the nat-
ural desire of seeing their expectations fulfilled or contravened. At this
stage the teacher may expose the actual text to the class and engage
the students in whilst-reading activities, while they, with a deep sense
of involvement, eagerly wait to see to what extent their predictions are
true. (The text is given in the Appendix-1)

(B) WHILST-READING ACTIVITIES

Having performed a set of pre-reading activities learners have brought
themselves very cióse to the text they are going to read soon. The
whilst reading activities, therefore, are designed with a view to making
the text more accessible to the students by developing a purposeful
interaction between the text and its readers. Some whilst-reading activ-
ities are:

i) Listening to a good reading of the text;
ii) Reading the text;
iii) Language exercises, and
iv) Checking against predictions made about the text in the pre-

reading activities.

Students often enjoy listening to a text either on a tape or when
it is being read out loudly by the teacher in the classroom. It is, there-
fore, better if the students can first listen to the text without having to
read it. Listening to a good reading is helpful because it gives the stu-
dents a sense of the whole. It also helps them achieve a dramatic effect
created by sounds and intonations. If the text is long, the teacher can
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read out some of its interesting sections which not only readily engages
students' attention but also encourages them to read the whole text.

It is now time for the students to read the text either individually
or in pairs or groups. After reading it once or twice, they prepare a
list of new words and phrases which is likely to include the following:

cattle (1.2) - (cows and bulls)
dark with foam (1.5) - (wet with water drops)
tide (1-7) - (the flow of water in a river)
crept up (1.7) - (carne rolling)
rolling (1.9) - (moving)
weed (1.12) - (sea plant)
golden hair (1.13) - (English girls have golden hair)
drowned (1.18) - (died from drowning)
crawling (1.19) - moving along the ground
grave - (burial place)

The teacher helps the students to find the meanings of the listed
words as they are used in the text.

Reading the poem, students come to know that the weather was
rough and misty, the wind was wild, and the river was in the high
tide. In such fowl weather Mary, a young girl, went all alone to cali
the cattle home across the sands of Dee. The hungry waves crawled
up, the beach went under water and Mary was drowned. The fisher-
men discovered Mary's dead body floating from the stakes of their nets
in the river. They brought it to the shore and buried it in a grave beside
the sea. Mary's tragic death left a deep impression on the minds of the
boatmen who, in their imagination, still hear her cali the cattle home.

From their reading of the text, students are glad to see that they
formed some clear ideas about the poem before actually going through
it. Most of their predictions made at the pre-reading stage, come true
in the actual situation of the poem dealing with a stormy sea which
swallowed the innocent girl who went to cali the cattle home.

At this stage it may be a rewarding exercise if the teacher, distrib-
uting the text of the Bengali poem called "Meghnay Ban" (which is
based on 'The Sands of Dee'), asks them to make a comparative study
of the two poems to find out their similarities and differences (The
poem is given in Appendix-2).

Reading the text may be viewed as a kind of surface interaction
which, through further activities at the post-reading stage, will lead to
a deeper understanding and a fuller appreciation of the text.
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( C ) POST-READING ACTIVITIES

Post-reading activities are carried out with a view to creating an
appropriate situation for the learners to express their reactions to read-
ing the text. The principal aims of these activities are:

(i) to deepen students' understanding of the text;
(ii) to genérate interest in the creative use of language; and
(iii) to provide opportunities leading to further interaction.

On the basis of the aims and objectives, post-reading activities may
be divided into several sub-categories which are:

(i) comprehension questions;
(ii) language exercises; and
(iii) creative activities

We shall now try to work out these activities with reference to our
text under discussion.

Comprehension Questions

These questions enable the teacher to examine what the students
have made out of the text. The teacher can ask the following short
questions based on minor details about the setting, plot, character,
event, situations, subject-matter etc. They will lead to the proper under-
standing of the text correcting false assumptions, if any.

(i) Where is the Dee?
(ii) Who is Mary?
(iii) Who asked her to go and cali the cattle home?
(iv) Is Mary a maiden or a woman? Is there any mention of her

age in the text? If not, how do you know that she is a maid-
en?

(v) Where did Mary go to cali the cattle home? Did she go alone?
(vi) How was the weather then?
(vii) Was the river in the high tide?

(viii) Was the wind wild?
(ix) What is a Salmón?
(x) What happened to Mary?
(xi) What did the fishermen take Mary's hair for?

(xii) Who found her dead body and where?
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(xiii) Who brought the dead body to the shore?
(xiv) What did they do with the dead body?
(xv) Why was the foam called cruel and hungry?
(xvi) What do the boatmen still hear across the sands of Dee?

Students answer the questions either orally or in writing and the
teacher corrects them pointing out their mistakes.

Studying Text Properties

Each text has some important properties which need to be studied
seriously for a better understanding of the text. The present text deals
with a past incident narrated mainly in the past tense. The questions
that arise at this stage are:

1) Who narrates the event of the text?
2) Do you come across more than one speaker in the text?
3) If so, who are they?
4) Why does the narrative shift from the past tense to the pres-

ent tense in the concluding Unes of the poem?

Students, on a careful rereading, realize that it is the poetic per-
sona who mainly narrates the event. But instead of tiding the whole
story in the third person, he tactfully weaves the speeches of other per-
sons in the fabric of the text.

Students will find that the poetic persona begins the poem with a
direct command addressed to Mary by someone, not clearly identified.
Thus the first stanza contains the addresser's direct speech in the pres-
ent tense put within the inverted commas. The addresser, in the given
situation of the poem, may be Mary's mother/father or master who
owns the cattle.

Quoting the addresser's words in the direct speech, the persona
sets out to nárrate the atmosphere in which Mary was asked to cali the
cattle home. He continúes his narration upto line 11 and then between
lines 12 and 17 he ínserts what the salmón fishers guessed at the strange
sight of the floating flock of golden hair. The guesses in the direct
speech and in the present tense enable the readers to undertake an
imaginary flight from 'here and now' to 'there and then' — the actual
spot and time of the event.
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From Une 17 the persona again continúes spinning the story with
his own words in the past tense but finishes the text with a sudden
shift to the present tense thus:

"But still the boatmen hear her cali the cattle home
Across the sands of Dee"

The reason for switching over to the present tense from the past
is not hard to find. The tragic death of Mary cast a deep impression
in the minds of the people around the sands of Dee. The boatmen
who used to hear her cali the cattle home find it difficult to forget her
memories and even today, in their imagination, they seem to hear her
cali the cattle home. Thus the shift from the past to the present tends
to establish a link between the past when the event occurred and the
present when its impact is still being felt.

Language Exercises

The teacher can introduce a great variety of language exercises in
order to advance students' language skills. These exercises may be
either element-based, focusing on particular áreas of language or skill-
based, concentrating on any of the four skills of language. The lan-
guage activities that may be carried out at this stage with the text under
discussion are:

i) giving antonyms of the selected words and phrases;
ii) preparing a different versión of the text by changing the

voices;
iii) converting the direct speeches into the indirect ones;
iv) studying structural peculiarities of the text.

a) Giving Antonyms

In order to increase the students' word power, the teacher can
select the following words from the text and then ask them to give
their antonyms:

Wild -— (gentle)
dark (dry)
rolling (fixed)
floating (sinking)
Cruel (kind)
Hungry (full)
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b) Changing the voices

Selecting the foUowing lines in the active voice from the text, the
teacher engages the students to conveit the sentences into the passive
voice:

i) Cali the cattle home;
ii) The rolling mist carne and hid the land;

iii) They rowed her across the rolling foam;
iv) Still the boatmen hear her voice.

An alternative way would be to ask the students to write a sub-
stance of the poem using the verbs in the passive voice when and
where possible. (Students may start in this way - Mary was asked by
somebody to cali the cattle home...)

c) Changing the form of Narration

There are two instances of direct speeches in the text which are:

i) "O Mary, go and cali the cattle home
And cali the cattle home
And cali the cattle home
Across the sands of Dee !" and

ii) "Oh ! is it weed, or fish, or floating hair -
A trees of golden hair,

A drowned maiden's hair
Above the nets at sea?

Was never salmón yet that shone so fair,
Among the stakes of Dee"?

The teachers asks the students to change them into indirect
speech.

d) Studying Structural Peculiarities

Structural peculiarities also known as 'foregroundings' (Halliday,
1973) or 'motivated deviations' aim at creating the desired effect. The
most significant structural peculiarity of the text, is the repetition of
phrases with slight variations. Such repetitions which are intended to
intensify the meaning conveyed in them are:

i) and cali the cattle home,
And cali the cattle home,
And cali the cattle home
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ii) along the sand
And round and round the sand,

iii) floating hair -
A tress of golden hair
A drowned maiden's hair.

iv) cross the rolling foam
The cruel crawling foam
The cruel hungry foam.

Inverted Structure

Another structural peculiarity is the inverted structure. In the poem
all but two sentences conform to the normal Subject + Verb + Com-
plement + Modifier (SVCM) pattern. The two deviant structures

i) And all alone went she (1-6)
and ii) And never home carne she (1-11)

follow the inverted structure M (Modifier) + V (Verb) + S (Subject) in
which the 'how' and 'when' are more emphasized than the action itself.

Creative Activities

After comprehension questions and language exercises the teacher
may introduce the class to a whole range of creative activities designed
to enhance students' understanding and appreciation and to improve
their expressive and receptive skills. Some of these activities which can
be worked out with the text under discussion are:

(i) Rewriting Exercises, (ii) Media Transferring and (iii) Role-playing

a) Rewriting Exercises

Rewriting activities may be 'free or 'controlled'. In the former, stu-
dents enjoy the freedom of expressing, in their own words, what they
have made out of the text. In controlled or guided rewriting exercises
students, however, are provided with the guidelines to be followed.
Students may be asked to summarise the poem in a fixed number of
words, or to rewrite the text with an ending different from the one in
the original.
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