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materials and representational materials with literature belonging to the
latter. However, the use of referential material should precede and form
the background for the use of the representational one, i.e. the output
of one stage becomes the input to the following one, or at least both
would be used concurrently pending the level of the learner and the
level of difficulty of the text.

The actual application of the use of poetic selections in a TEFL
class goes gradually through a series of steps. The exercises or activi-
ties must vary to include the four linguistic skills of listening, speak-
ing, reading, and writing; and aim as well to develop critical thinking
on the part of the students, and to create cultural awareness of the
content. The steps I propose are the following:

1. Create awareness of vocabulary, and poetic structures and pat-
terns.

2. Train identification of similar instances.
3. Train production.
4. Test knowledge using similar authentic texts.

This is in line with McRae’s proposition that the learning process
goes through three stages of development, “... the development of lan-
guage awareness, leading on to text awareness, and indeed to cultur-
al awareness —all are seen as part of the ongoing process of helping
language learners become better, more aware readers of any kind of
text” (1996, p. 16).

Hence, after the students read or listen to a selection, we could
begin by a short oral response to certain issues attesting comprehen-
sion. Next, we could begin by sample teaching exercises in which the
students are made aware of vocabulary items related by association and
relations of antonymy; when these items are learned, students could
move on to the structures in which the learned lexical items appear.
Activities then will handle those poetic structures which exemplify cas-
es of inversion, parallelism, ellipsis, enjambment, etc. Then, we could
move on to identification of similar instances of usage in other parts
of the same selection. The next step would be one of production exer-
cises in which students handle data similar to the material learned. The
final step would be the festing exercises which the students are expect-
ed to be ready for. The types of testing exercises of vocabulary and
structures would be built around selections from other parts of the same
work by the same author. This renders the components of the exercise
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thematically related and stylistically similar; hence, the vocabulary items
and syntactic structures would be concordant to those learned in the
lessons; thus, appropriate and relevant.

In his book The Language of Poetry, McRae suggests a diversity of
activities related to a variety of poetic selections. For instance, McRae
draws attention to the element of sound in poetry. Sound patterns in
poetry contribute a lot to the establishment of the mood; moreover, the
repetition of certain sounds also embody a message and intensify its
connotation. Sound is one of the devices which students find interest-
ing and respond to with enthusiasm. My students learned how to devel-
op a sensitivity to certain sound patterns; they became aware not only
of alliteration and end rhyme, but were able to identify repetition of
initial sounds in consecutive verses, assonance, consonance, eye-rhyme,
and other sound combinations which otherwise would have passed
ignored. They were encouraged to trace such devices, and they were
further challenged to find out whether such devices are functional in
one way or another. It was not difficult for them to identify patterns,
but they had to find out the message, if any, embodied in the pattern;
otherwise, a repetition lost its aesthetic value whenever it was not
proven functional.

I will begin with selections from Rihani’s A Chant of Mystics, then
move to selections from Gibran’s The Propbet. It is important to note
that the style of the poet recurs in more than one section of his work;
therefore, the students’ attention is first drawn to the vocabulary items
used as well as to certain structures and patterns; then, the students
would be asked to identify similar instances of vocabulary use and sim-
ilar structures and patterns in other parts of the same work; they are
further asked to complete a cloze test and supply missing vocabulary,
and to construct structures or patterns similar to the ones learned; and
finally, tested on selections which contain the same vocabulary and sim-
ilar constructions. It is true that Rihani’s language as well as Gibran’s
language are rather ‘archaic’, but I thought that including these pas-
sages, along others from different periods, is important for many rea-
sons. I want our students to get acquainted with Lebanese-American
writers and at the same time heighten their awareness to extreme cas-
es of patterned poetic structures.
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SELECTIONS FROM RIHANI'S A CHANT OF MYystics

YO XN OV D =

I

FROM the Mist of Arcana we rise,

Through the Universe of Secrets we come,
And we enter the Tavern as Lovers,
Whose features are pale as the false dawn,
Whose statures are lean as the new moon.
Like unto a jar is the body,

And the soul in the jar

Is the silvery voice of the Fountain,

Is the rose-scented breath of the Mountain,

It is interesting to study the order of the structures in lines 1 & 2,
the similes in lines 4 & 5, and the inversion in line 6. Later, students
could be asked to identify similar structures in other parts of the same
selection. For example, in lines 10-22:

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21
22

For your sake we have come

In the shape of a jar from the Sea;

For your sake we have come as Disgrace,
But glory incarnate are we.

For the sake of the world we dance (99)
O’er the flame, on the point of the lance.
Think us not mortal, for we

Are the light on the foam of the sea. (100)
And into the skies

From the Universe of Secrets we're hurled.
We are the Truth,

And into the skies

From the Mists of Arcana we rise.

Section 1I of the selection, contains interesting use of vocabulary:

A o

©

354

II

In the light of the day, in the stars of the night we behold
The face of the Master, the feet of the Pilgrim of old;

In the sigh of the wind and the voice of the thunder we hear
The plaint of the bard and the rhapsodic chant of the seer.
Without them, alas, we are dumb,

Though not deaf to the flute and the drum. But the vision

is true,

Allahu, Allahu!

They are garbed in blue,
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9. Allahu, Allahu!
10. They are drenched with dew,
11. Allahu, Allahu! (101)

I. This section contains the following associations which could be
the basis of many activities both oral and written:

light and day, stars and night (1)
face and Master, feet and Pilgrim (2)
sigh and wind, voice and thunder (3)
plaint and bard, chant and seer (4)
deaf and flute and drum (6)

D AO TR

The sets in a & b are associated with the sense of sight. The sets
in ¢, d & e are associated with the related senses of hearing and speak-
ing. The words associated with the senses are: behold, hear, dumb,
deaf, vision. After creating awareness of the use of vocabulary in sec-
tion II, the students could be asked to tabulate the information in columns
of senses, of related sense organs, and of the derived verbs e.g. the
sense of sight, the eyes, see or behold.

II. Antonyms.
The words used are antonyms of different kinds:

a light/stars, day/night (1)
b Jace/feet, Master/Pilgrim (2)
c sigh/voice, wind/thunder (3)
d Pplaint/chant, bard/seer (4)
e deaf/flute and drum (6)

In section III, the poet uses other antonyms which the student can
be asked to identify:

111

Yea, Man is as near the Beloved

As far from the world he may be;

He is full of the beauty of Allah

As he’s void of the Thou and the Me. (104)
And taste of the ecstasy.

Come to the Tavern where nectar

And wine are a-flow as the sea.

For only the drunken are sober,

And only the fettered are free. (105)

WX NN =
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These antonyms are:

a near and far (1 & 2),
b full and void (3 & 4)
c drunken and sober (8)
d Sfettered and free (9)

These can be the basis for a cloze exercise in which the students
come up with antonyms. Other sections from the same work could be
used for further testing sentence structure and vocabulary. For exam-
ple, in the following section below, we also have a number of vocab-
ulary items associated with each other or with the senses. This section
can also be used for teaching/testing exercises such as a cloze exer-
cise; e.g. we could delete some of the items in italics:

What place have your meat and your bread
Where we were first born, and first fed
Through our eye and our ear?
And now, without eyes we can see,
Without fongues we can speak,
Without ears we can bear.
And when the clouds and the storms of the Mind
Darken and shut out the skies,
We kindle the torch of the Heart,
Which we give to the mighty and wise. (112)

SELECTIONS FROM GIBRAN’S THE PROPHET

The following selections are from Gibran’s The Propbet. 1t is impor-
tant to note that the variety of themes, referred to as ‘sermons’, around
which The Prophet revolves allows for using selections in many teach-

ing units.
On Love
1. When love beckons to you, follow him,
2. Though his ways are hard and steep.
3. And when his wings enfold you yield to him,
4. Though the sword hidden among his pinions may wound you.
5. And when he speaks to you believe in him,
6. Though his voice may shatter your dreams as the north wind
lays waste the garden. (10)
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We notice that Gibran in this selection uses parallel structures. Each
structure begins with a When-clause setting a condition which must be
fulfilled, followed by ‘warning’ of or ‘notwithstanding’ a certain fact;
thus, the structure ‘When... action, ... reaction, though ...’ is repeated
three times:

1. when ... beckons, ... follow, though
2. when ... enfold, ... yield, though
3. when ... speaks, ... believe in, though ...

After the students are made aware of this perfect perfect paral-
lelism, they can be asked to look for other parallel structures later in
the text. For instance, the selection continues with parallel structures of
comparison based on the pattern ‘even as ... so*

7. For even as love crowns you so shall he crucify you.
8. Even as he is for your growth so is he for your pruning.
9. Even as he ascends to your height and caresses your
tenderest branches that quiver in the sun,
10. So shall he descend to your roots and shake them
in their clinging to the earth.

In lines 7-10, we notice the following repeated structures; these
structures, in addition to their repeated syntactic forms, contain three
parallel patterns of antonymous relations:

1. even as ... crown, so shall ... crucify
2. even as ... for growth, so is ... for pruning
3. even as ... ascend, so shall ... descend

We also notice the following pairs of antonyms:

1. crown/crucify
2. growth/pruning
3. ascend/descend
4. caress/shake

5. branches/roots

The selection On Love continues as follows:

11. Like sheaves of corn he gathers you unto himself.
12. He threshes you to make you naked.

13. He sifts you to free you from your husks.

14. He grinds you to whiteness.

15. He kneads you until you are pliant;
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16. And then he assigns you to his sacred fire, that you may
become sacred bread for God’s sacred feast. (11)

We notice that in this section, Gibran uses an extended metaphor
built around the complete process of preparing bread; it begins by gath-
ering sheaves of corn, and continues in the processes of threshing, sift-
ing, grinding, kneading, and finally assigning to fire. So, the students
can learn all this related vocabulary. Besides, we could scramble the
lines and ask the students to reorder them guided by the normal
process of bread-making. They could further be asked to develop a
well-organized process paragraph.

Other selections from The Propbet, reveal similar repetition of par-
allel syntactic structures and related vocabulary. Such selections could
be the basis for building awareness as well as teaching/testing exer-
cises.

In the selection entitled On Work, Gibran ends one line with a
word which appears in the line which follows somewhat in a spiral
pattern; the syntactic structure is also repeated with all its elements:

1. And I say that life is indeed darkness save when there is urge,
And all urge is blind save when there is knowledge,
And all knowledge is vain save when there is work,

And all work is empty save when there is love;

RANEE N B

And when you work with love you bind yourself to yourself,
and to one another, and to God. (33)

In the following selection, lines 1-4 reveal repetition of parallel
structures, and coherence through recurrence of the same words/ideas;
line 5 wraps up the discussion, thus:

1. life is darkness save when there is urge,
2. urge is blind save when there is  knowledge,
3.  knowledge is vain save when there is  work,
4. work is empty save when there is  love;
5. And when you work with love you bind yourself to yourself,

and to one another, and to God. (33)

These are some activities that could be used in teaching poetic
selections, and as McRae rightly says, “there can be more!” (1998,
p. 141), and as many as the texts suggest, and depending on the lev-
el of the students. Yet, after all these pieces which constitute a poem
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and all these elements which contribute to its structure are examined,
it is vital to move one step forward and find out how the interaction
and interplay of these elements contribute to the over all structure and
to its cohesion. The study of the interrelations between the components
is essential for putting life into the text and understanding how it func-
tions, and how it realizes its message. Only after this step has been
accomplished can we explain, justify, or revise our first impressions.
All these activities do not only aim to accomplish linguistic competence
or appreciation of the aesthetic elements, but also to create cultural
awareness on the part of the students. Therefore, the literature text is
not to be used exclusively as a source for teaching a language; so after
careful study of its linguistic structures, vocabulary, etc., due attention
should be given to a text’s ‘literary’ characteristics. This aesthetic dimen-
sion of the literary work would certainly, as hoped for, become a source
of joyful activity after its linguistic obstacles have been surpassed.

It is also hoped that all these techniques will be transferred across
similar texts, as well as in comparison with other genres of texts which
handle differently similar themes. Furthermore, it is safe to say that
these activities can be used not only in TEFL/TESL situations but also
in the native language setting. Sensitivity to the language of poetry
requires training which pays. When readers of poetry, for whatever pur-
pose, focus on the intricacies of language, they become sensitive to
language in any text, in any context, and in any language. When teach-
ers, students, linguists, translators, and all those who use language as
a means, or a tool, or an end develop sensitivity to texts, they will be
able to understand not only what is being said but also bhow it is said.
Literature is not necessarily easier to tackle in the native language because
of its inherent characteristics or what is referred to as literariness. So,
if students have the chance to read literature in their native language,
and to get training in analyzing its structures and the various connota-
tions of its lexis, this will have positive repercussions on the EFL class-
es. Certainly, attaining a ‘threshold level’ in literary competence in the
native language facilitates the transfer of the necessary techniques into
the foreign language literature.

Such classroom activities, as outlined above, relate positively to the
objectives outlined in the new national Lebanese curriculum put into
effect beginning academic year 1998-1999. This new curriculum repre-
sents a radical change from the old one. In the old curriculum, the ele-
mentary and intermediate classes were pure language classes; whereas
syllabuses for the first and the second secondary classes were pure lit-
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