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Having written the articles students displayed their sheets on the
wall, so that everybody could see it. Finally we tried to find out which
of the articles were written for the white/black/neutral newspaper. Stu-
dents also pointed out words and expressions which were characteris-
tic of bias and neutrality. The most difficult article to compose was the
one for the “neutral” newspaper.

At the stage of the contextual discussion the question of different
values came into the limelight. After discussing the differences between
Thami’s and the teacher’s different ideas of values, students were talk-
ing about their own opinion in the light of their own lives.

The homework was as follows: In “My Children! My Africa!” Mr M.
made a journey from the south to the north in Africa. What would you
see if you walked across Hungary either from the west to the east or
from the north to the south?

The next lesson we discussed the topic.

The field trip

While teaching materials in a similar way, we felt an increasing
need to get an up-to-date picture of Britain as a whole group. We got
this opportunity by the British Council in the summer of 1998.

As we did not want to go unprepared we were happy to welcome
Michael Byram from the University of Durham, whose instructions about
ethnographic techniques were highly appreciated during the trip.

Our visit was considered to be unusual as, unlike other foreign
groups, we did not take part in any of the usual British Studies cours-
es of The College of St Mark & St John. We intended to work accord-
ing to our own plans we had made before the journey. In this way
we tried to follow our schedule, but to handle it in a flexible way.

Our group, 14 Hungarian teachers of English and two teacher train-
ers, were divided into four interest groups the task of which was to
examine four major aspects of British life such as volunteer work, arts,
language and family life.

Besides the above division of the fields, for the sake of a deeper
understanding our aim was to take different other aspects into consid-
eration, e.g. what kinds of roles do tradition, gender, region, age, val-
ues and classes play in the arts in a certain area of Britain?

We spent most parts of the days visiting official places. We went
to secondary schools (e.g. Devonport High School for Girls, St Boni-
face Roman Catholic Boys School), libraries (e.g. Plymouth City Library),
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museums (e.g. City Museum, Art Gallery, Merchant's House Museum,
Prysten House, Plymouth Dome), churches (e.g. St Andrews Roman
Catholic Church, The Church of the Ascension on Crownhill) and dif-
ferent organizations (e.g. Oxfam, National Drugs Helpline, Disabled Foun-
dation).

In every place we seized the opportunity to make interviews, video-
recordings and to take photos with people who represent the different
areas of British life, e.g. teachers, head-teachers, students, priests, librar-
ians or street-musicians. We held gatherings at the university every after-
noon in order to give an account of the work we did that day and to
prepare for the following day’s tasks.

Our range of interest determined evening and free-time activities.
Therefore most of the time of our trip to Bristol was spent in a multicul-
tural school and an educational centre (St Thomas More School; Bris-
tol Education Centre). We followed the traces of Celtic heritage in St.
Ives, where Bob Deveraux, the owner of Salthouse Gallery, who played
an important role in forming a colony of artists in Cornwall, welcomed
us.

We spent the summer solstice with Phil Bowen, a poet who recit-
ed his poems on Kit Hill.

At the end of our study tour we gave a Hungarian farewell party
where we tried to give an authentic picture about Hungary with plen-
ty of music and poems.

The visit to Britain proved to be a relevant stage of our two years’
co-operation. Although most of us had visited Britain before, this trip,
due its specially organised form, gave something extra to each mem-
ber of the group. Besides the tangible results, i.e. gathering authentic
materials, the Plymouth experience undoubtedly developed our under-
standing of ‘Britishness’. We were curious to know what Britain was
like, in which way it had changed after our previous visits if we had
been before.

To me ’British life’ seemed to be similar to the elephant in the old
Persian tale after Plymouth. According to this old fable people were
asked to give a definition of the elephant. As the examination of the
animal happened in a dark place, nobody was able to see the whole
animal, so everybody had to rely on their sense of touch only. After
the scrutiny, which was limited to certain parts of the animal, people
got strikingly different impressions about the same animal:
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“The elephant is a

“It's a_fan!”
smooth and flat animal!”

—

[ g——— “The elephant is a

“This animal is just sharp animal!”

like a strong column!”

Before our field trip we also had some conscious and unconscious
presuppositions about our target country:

éf “A lot of changes have taken
“The most important matter . place in the recent years.”
in these days is football”

\ ?
) /‘ “Almost nothing has

“The Royal Family is / changed in Britain.”

still in the limelight” — g
“British people are

/ qQuite isolated.”
“British people are fn’emVV

with foreigners.”

In the end we came back with fourteen ’elephants’. Some prelim-
inary conceptions proved to be true, while some others turned out to
be nonsense. The overall picture was much more subtle, refined and
complex.

In 1998 England was not a country far beyond the iron curtain any
more, which can be visited by only a few Hungarians and which exist-
ed in our secondary school text books and in our curious adventure-
seeking teenager minds in the early 80s. Due to the social and politi-
cal changes taken place in the past decade the role of the English
language has changed as well. Studying the most widespread language
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of the world is natural in our country too and this phenomenon is wel-
comed by teachers who remember the false judgement of English and
that of the whole western world.

On the other hand the language and the culture behind which is
streaming into Hungary today sets the English teachers more and more
tasks. What language should we teach? What culture should we trans-
mit? What values are worth introducing to our students and why?

One of the strengths of our field trip was to search for the answers
on the spot. We were given the opportunity to refresh our views, to
revise ‘our’ Britain, i.e. to keep pace with a dynamic world.

According to our group leader, Mark Andrews, “From the project
point-of-view, it was essential to give the teachers some form of extend-
ed experience of contemporary Britain. For us, British Cultural Studies
must include an experimental dimension and involve emotional engage-
ment as well as cognitive analysis. Otherwise, key concepts remain
abstract and divorced from lived experience.” (1999, p. 5)

Our field trip gave inspiration to one of our group members, Katal-
in Purda, who is also a poet. Here is her poem:

St Ives

Finally relaxed on the warm,

white, screaming sand of gulls,

with exotic thoughts in the air,

and captured by the salty despair
of one who got lost on the beach...
Tracing the humid colours of fear
near the sea — which is

dashing me with recent agony

of Gulf Stream and fisher-boat history
closed among the walls

of the Salthouse gallery.

2. 'Tue presENT (“PErreCT”)

We did not come back from Plymouth only with different ‘ele-
phants’, but also with 14 different suitcases full of material. “What to
do with it How can we use it?” were the following questions to answer.
In the first phase each interest group gave an account about their
research. Parallel to the reports, we also taught lessons based on the
brought material. It was difficult to cope with the quantity, so we tried
to standardise the form of the teaching material into lesson plans. Grad-
ually we found there was a treasury lying under the surface, so we
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started to uncover and categorise the different reports, photos so that
any of us could use it during his/her lessons. We compiled “packs”
under different headings, like “Family”, “Home”, “Festivals”, “Charity”,
“Free-time”, etc. These packs were the prototype of the book we are
writing at present. First we thought we could publish a kind of book-
let with practical lesson plans supplemented with authentic material.
What came out is exactly the opposite as the quantity and diversity
made us change the original idea: it is going to be a course book with
a separate teacher’s guide plus an audio and a video cassette.

Apart from the pedagogical reasons, we, just like a colleague in
Romania, soon realised the advantage of self-made material.

“(...] the fact that all recordings and photographs have been made
exclusively for the project allows us to use authentic material without
the copyright problems which so often impede materials development.”
(Townson, 1998, p. 16)

What is new and bow is it presented?

The basic idea of the book is to guide students through a part of
Britain (i.e. the South West area) with the help of Hungarians. Although
the idea itself already sounds innovative in case of a course book, we
also tried to leave the old path in the form of presentation as well.

To summarise the major novel features, the following characteris-
tics must be mentioned.

The book is:

* ypery personal

The whole book has an introductory part where we clearly tell stu-
dents who we are and what we would like to do. Besides that each
unit starts with our photos and a few personal words in bubbles. We
want to keep our own identities and speak to students in an informal
way with helping attitude instead of an abstract, hard-to-follow man-
ner. It shows in the instructions, too. The material also mirrors our dif-
ferent personalities as the photos and the texts were taken and col-
lected by ourselves.

* inleractive

Students are not only invited for the trip as passive armchair-trav-
ellers, but active participants with their own knowledge, feelings and
opinions. They have many opportunities to share them in workbook-
like parts and exercises of the book.
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e up-to-date

The freshness of the material has already been mentioned. We
would also like students to look at Britain and Hungary with fresh eyes.
Not only fresh eyes but ears are also needed, because in listening parts

instead of the well-known studio voices real people talk about their
real activities.

To help being up-to-date even web-site addresses are indicated.

e breaks down stereotypes

The book deals with a wide spectrum of British life. The old top-
ics, however are usually missing or replaced from new “teenage”
aspects. It is shown already in the title of the units, e.g. “Knock’
Knock!”, “School’s Cool”, “The Death of the Tie”, “Who Cares?” “From
Mud to Dust” just to mention a few titles about home, school life, char-
ity or festivals. To break down stereotypes the book introduces the per-
sonal backgrounds of the “characters” and their surroundings so that
students could avoid generalisations like “British schools are all private
schools which are attended by well-to-do parents’ children”.

» i{nvolves a cross-cultural approach

From the very beginning we have had the idea the book will only
reach its aim if Hungarian culture is also involved in a well-balanced
and integrated way. Simple parallels are not enough at this stage. We
were searching for contact points which serve as springboards for fur-
ther discussion e.g. about school-life, charity or a Hungarian boy’s school-
year in Britain.

For instance in the unit about multiculturalism we get students to
think about the life of Hungarian minorities, too.

From a linguistic point of view, typical mistakes in English made
by Hungarians are paid attention to.

» develops learner autonomy

The book lacks ready-made materials for behaviouristic memorisa-
tion. Instead, tasks which demand students’ creativity are common. For
example reading a historical introduction about multicultural Bristol, stu-
dents are asked to make a similar wall-chart about their own commu-
nity where they could use their own materials. Teachers are often giv-
en samples in the teacher’'s book as a kind of resource and help. Other
examples of these types of activities are making interviews, doing research
or simple discussion points.
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Apart from this students are highly advised to use dictionaries on
their own also with a little help, and told where to find supplemen-
tary grammar exercises to the different units as we believe that devel-
oping learner autonomy is very important.

To check and summarise the “tangible” outcome of the units stu-
dents are asked to write their own diaries after the units with the fol-
lowing helping lines: ‘T found out that...”, “I was surprised that...” or
“Interesting to bhear about...”. Unit diaries are followed by a short “Test
yourself” section.

e is not exam-centred but exam belping

Although this kind of book is not based on exam materials, we
would like to give students help to pass their final examination in sec-
ondary school and the state examination in Hungary, which is popular
among students. To keep it in mind we would like to provide students
with useful exercises. All communicative (e.g. discussions, role plays,
picture description) and written exercises will meet the requirements.

The points above will probably result in a teacher- and student-
friendly material. We would rather be companions to the students than
unknown authors far away from their teenage lives. Although most of
us have gone through the children’s disease of a non-native English
teacher, i.e. we wanted to pretend, sometimes with our behaviour, that
we were native speakers of English, by now we are mature enough to
admit and accept our status. As Medgyes describes:

[...] we suffer from an inferiority complex caused by glaring defects
in our knowledge of English. We are in constant distress as we realize
how little we know about the language we are supposed to teach. Indeed,
most non-NESTs (non-native-speaking teachers of English) are all too
aware that they are teachers and learners of the same subject.

We gladly undertake this dual responsibility.

How to make sure the material will work?

Although the different parts of the book have been presented in
classrooms all over the country, we wanted a more detailed piloting
process which took place in October 2000. We asked colleagues, either
who had known about the project or had not heard about it (initiated
and uninitiated teachers), to help us to try out each unit of the book.
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