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Table 1. What strategies do the teachers usually
resort to in teaching of literature?

EG cG

he/she usually lectures the class

and we take notes 27 (75%) 30 (75%)
translation 1 (3%) 1 (2.5%)
paraphrase 2 (6%) 6 (15%)
he/she uses systematic methodologies

to encourage us to attempt our own

analysis 3 (8w 2 (5%)
other 3 (8%) 1 (2.5%)

* Students were allowed to tick more than one answer.

As presented in the above table, most of the teaching they expe-
rience is teacher centred; in other words, the teacher lectures the class
and the students take notes. Only a small number of students men-
tioned being exposed to systematic methodologies to encourage them
to attempt their own analysis. Four students in total added to the giv-
en list, two of them writing that “teachers use linear-boring way of
teaching”, and other two wrote that “teachers want us to make the
same comments they do when teaching a text”.

The students were also asked what kinds of questions they are
mostly tested on in the examinations. The following table reveals the
students’ responses to this particular question:

Table 2. What kinds of questions are you mostly
tested on in the examinations?

EG cG

historical questions on the time the lit-
erary work was produced and the
questions on the author’s life and
his/her works (e.g. the dates, the
names of the literary works produced) 10 (21%) 7 (18%)

practical questions on analytical skills
for a literary work 10 21%) 4 (11%)

essays to analyse the link between lin-
guistic features and meaning 4 (8%) 3 (8%)
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Table 2. What kinds of questions are you mostly
tested on in the examinations? (cont.)

EG cG
questions on memorisation of what the
teacher or the critic said about a giv-
en literary work 23 (48%) 24 (63%)
other 1 (2%) -

*Students were allowed to tick more than one answer.

As can be seen in the Table 2, a great majority of students in both
groups indicated that they are mostly tested on questions on memori-
sation of what the teacher or the critic said about a given literary work.
Another large group is historical questions. Only few students, howev-
er, indicated that they are tested on essays to analyse the link between
linguistic features and meaning. One of the students added to the list
“comment on” questions.

SUMMARY OF STUDENTS VIEWS

The data on the students’ attitudes towards literature classes and
literature teaching methodologies employed in their classes were col-
lected through pre-interviews and a pre-questionnaire. Results showed
that the majority of the students complain about their motivation and
rate their performances in literature classes as poor. It is apparent that
classes are highly teacher-centred and students are usually tested on
either memorisation of what the teacher or the critic said about a giv-
en literary work, or on historical questions on the time the literary work
was produced and the author’s life and his/her works. The majority of
students also noted that the way teachers handle literature classes lacks
a proper and systematic methodology and that the classes are boring.
Moreover, the results revealed that the practice of using systematic
methodologies to encourage students to attempt their own analysis and
asking students to analyse the link between linguistic features and
meaning is very rare.

All of these results, together with the teachers’ responses to the
interview questions and to the teachers’ questionnaire, not only vali-
dated the existence of the previously stated problems in EFL literature
class (i.e. teacher-centredness, low student motivation, lack of reading
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ability, etc.) but also revealed once again the fact that to bombard the
students with dry knowledge without providing them with analytical
tools that will deepen their understanding and therefore lead to a
greater pleasure, never seems to work.

POST-QUESTIONNAIRE

A short post-questionnaire which took 5 minutes to complete was
also administered in both CG and EG immediately after every other
completed teaching process to get the students’ responses to that par-
ticular teaching. However, it should be noted that in the EG, students
were exposed to teaching activities modelled upon two short stories
through incorporating language-based approaches and stylistics analy-
sis, whereas in the CG students kept undergoing the same teaching
methodology which their teacher has been utilising. The post-ques-
tionnaire was administered on six occasions in both groups. In this sec-
tion of the study, the data which were gathered in EG reveals the stu-
dents’ responses and attitudes towards the lesson and the teaching
approach was compared and contrasted with those of the CG.

STUDENTS’ RESPONSES TO TEACHING PROCESS

The students’ responses in EG to the teaching methodology pro-
posed by the study has been extremely positive. In total, 99.5% (179
out of possible 180 responses) of the students thought that the teach-
ing process was systematic. The total percentage of the students in CG
who thought that the teaching process they went thorough was sys-
tematic, is 11% (20 out of possible 180 responses). The majority of stu-
dents in CG, 84% to be precise, stated that the teaching process was
not any different from the others; a fact indicating that this type of
teaching is more or less the common practice in their classes. In EG,
on the other hand, only 0.5% (1 out of 180 possible responses) thought
that it was not any different from the others; a result which indicates
that for the students in the research setting this type of teaching was
quite a novelty. Another pleasing result has been students’ responses
to the organised nature of the proposed teaching approach. After six
exposures, none of the students in EG thought that the teaching prac-
tice was disorganised. In the CG, however, 76% of the students thought
that the teaching process they experienced in their classes was disor-
ganised. The following table reveals the above mentioned results:
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Table 3. The teaching process was:
cG EG
Lesson N° ist 2nd 3rd 4th 5th Gth tot%| 1st 2nd 3rd 4th 5th Gth tot.%

not any
different from
the others 15 14 18 17 12 8 84 |-0- -0- -0 1 0-  -0- 1

47% 0.5%
systematic 3 2 5 4 6 0 20|30 3 3 29 30 30 179
11% 99.5%
disorganised 12 14 7 9 12 22 76 |-0- 0 -0- -0- -0- -0- O
42%

The students in both groups were also asked whether there was
enough variety of activities in class. Their responses to that question is
shown in the table below:

Table 4. Was there enough variety of activities in class?

CcG EG
Lesson N° Ist 2nd 3rd 4th  Sth Gth tot.%)| 1st 2nd 3rd 4th 5th  Gth tot%
yes 1 4 2 3 8 0- 18 |28 290 28 25 20 22 161
10% 89%
no 29 26 28 27 22 30 162 2 1 2 5 1 8 19
90% 11%

As can be seen in the Table 4, the great majority of students in EG
thought that there was enough variety of activities in the class. When
the responses of students in CG are compared to those in the EG, it
can be said that the proposed teaching methodology offers more activ-
ities than traditional ways of literature teaching. This result has been
important especially in the sense that the proposed approach contains
the necessary elements towards more student-centred classes.

STUDENTS OVERALL EVALUATION OF THE DELIVERY OF THE MATERIALS
AND THE TEACHING APPROACH EMPLOYED IN THE CLASS

In the post-questionnaire, students in both EG and CG were also
asked to evaluate the delivery of the teaching materials and the teach-
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ing approach employed in the class. To a certain extent, it can be said
that students’ responses revealed the points which students liked and
disliked about the lesson. Table 5 below summarises these points.

As can be seen from the Table 5, students’ responses in EG revealed
that teaching materials and the teaching approach utilised in their class-
es made a very remarkable impact on them. Only total 2.2% of the stu-
dents in EG thought that the teacher talked all the time and they did
not have any chance to express themselves. This percentage becomes
more remarkable when it is compared to the total percentage of CG
students’ responses. As is shown on the table, 41.1% of the students in
CG thought that the teacher did the talking all the time and they did
not have any chance to express themselves. In other words, this result
shows that the proposed teaching approach might be a step towards
literature classes where teachers are not perceived as merely an infor-
mation giver, but an enabler. The same result was supported by stu-
dents indication that the teaching approach employed was appropriate
to their needs. 67.2% of the students in EG stated that it was an appro-
priate approach for their needs in EFL literature class. Again, compared
to 10% in CG who thought that the teaching approach in their class
was appropriate to their needs, it can be considered as a remarkable
result. It was also interesting to note that in CG 20.5% of the students
thought that the text chosen was interesting, whereas in EG, almost
three times higher percentage of students, 60.5% of the students thought
that the texts chosen was interesting; a result which enables one to
claim that the teaching approach employed in the class affects students’
opinions of the texts under study.

Another important result for the present study was to see that 70%
of the students in EG indicated that it was very encouraging for them
to contribute to the class discussion. In CG, on the other hand, only
5% of the students thought in this way. In CG, 67.2% of the students
stated that during their classes they kept note taking and did not think
anything else, whereas in EG during the same period of exposure to
the proposed teaching approach, none of the students said that they
did not think anything because they were too busy taking notes; a
result being highly complementary and encouraging to be able to claim
that through the proposed approach teachers of EFL literature can have
more student-centred classes.

As for raising language awareness and making students more sen-
sitive to linguistic elements in the texts, students responses revealed
that the study made an impact on the EG students and that they liked
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approaching literary texts from this perspective. 61.6% of students in
EG stated that they have learned that they can support their intuitions
through linguistic patterns in the text. Obviously such an approach was
not the common practice in CG; only 2.7% of the students said that
they learned how to support their intuitions through textual facts. The
great majority of students, 64.4% of them to be precise, in EG indicat-
ed that they enjoyed approaching literature from a different perspec-
tive. In CG, however, only 6.6% said so. 35% of students in EG said
that they found group work good and useful, in CG on the other hand,
apparently there was no group work activity as none of the students
mentioned the fact as good and useful. In EG, 30.5% of the students
stated that they had enough opportunity to express themselves. This
result also indicated a big difference in students’ responses in CG and
EG, because only 3.8% of the students in CG said that they had enough
opportunity to express themselves during the data collection period.
Although the time was limited and by all means not enough to raise
a full awareness about the issue, it has also been pleasing for the pres-
ent study to note that 41.1% of students in EG stated that they appre-
ciated the way words are used and what can be done by words. In
CG, on the other hand, a total 2.7% of students seemed to appreciate
the same phenomenon.

POST-INTERVIEWS WITH STUDENTS IN EG

At the end of their exposure to the proposed teaching methodol-
ogy, students in EG were interviewed in order to confirm their attitudes
towards the teaching/learning they experienced in their groups. In the
post interviews, the students were asked about their motivation and
whether the proposed teaching approach helped them to understand
literary texts better. Moreover, they were also required to mention pos-
itive and negative aspects of the teaching approach used in their class-
es, and to describe how they would teach the same course if they were
the teacher.

During the interviews, the majority of the students in the EG said
that they liked the teaching approach they experienced. They said that
no one had taught in such a way in their classes before, and they were
highly motivated throughout the whole experience. The following extracts
from the interviews reveal some typical reactions of the students in
EG:
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